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d) Culture shock

5.8 Summary of discussion on overall results

The discussion of the results on the experiences of overseas trained teachers in
the public secondary schools of Western Australia and South Australia was divided
into three main sections in reference to three research questions. The three sections
were: contextual experiences of overseas trained teachers before obtaining a teaching
position in a public secondary school of Western Australia and South Australia;
contextual experiences of overseas trained teachers after obtaining a teaching
position in a public secondary school of Western Australia and South Australia; and
effects of cultural values on the adaptation process of overseas trained teachers to the

public secondary schools of Western Australia and South Australia.

Discussion of results from contextual experiences of overseas trained teachers
before obtaining a teaching position in a public secondary school of Western
Australia and South Australia was presented under four overarching themes: lack of
in-depth information on post immigration life in Australia; teacher registration and
English language requirement in the states of Western Australia and South Australia;
lifestyle changes and relocation for obtaining permanency with the Education
Department; and the teacher orientation process. Participants observed that there
might be a need for more clarity and transparency of information on post
immigration life in Australia, teacher registration and English language requirements
and realistic depiction of some teaching locations in the country and remote regions
of the country. Results indicated that country locations might create multiple
challenging circumstances for overseas trained teachers. Results also suggested that
the implementation of effective teacher orientation courses might have an influence
on the positive experiences of overseas trained teachers in the public secondary

schools of Australia.
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Discussion of results from contextual experiences of overseas trained teachers
after obtaining a teaching position in a public secondary school of Western Australia
and South Australia illustrated five overarching themes: school based induction and
on the job mentoring; pedagogical dissonance and unrealistic expectations of
teachers from the school administrators; behaviour management issues; workplace
harassment and discrimination; and rewards and acceptance. A majority of the
participants believed that the school-based induction process that they received was
ineffective and needed improvement. There was no voluntary mentoring process in
place for new teachers. Participants from CALD/ NESB cohort faced more
pedagogical dissonance and behaviour management issues in comparison to their
counterparts from NEST. Three CALD/ NESB participants experienced apparent
harassment and discrimination in their workplace, while the remainder did not have
such experiences. A majority of the participants felt that their challenges in public
secondary schools were contrasted by equally positive and rewarding experiences,

for which most of them expressed their gratitude.

Discussion of results from the effects of cultural values on the adaptation
process of overseas trained teachers to the public secondary schools of Western
Australia and South Australia was organised under three major themes namely:
culture shock on overseas trained teachers; experiences of overseas trained teachers
from culturally and linguistically diverse and non-English speaking background
(CALD/NESB); and experiences of overseas trained teachers from native English
speaking background (NEST). An examination of the results revealed that the culture
shock of the participants was influenced by the level of their familiarity to the
Australian culture. That is, the greater the difference between the Australian culture
from the participants' culture at birth, the greater the shock. It appeared that
participants tend to hold on to their accustomed cultural values and outlooks long
after immigration, often leading to a clash of expectations. Participants from
CALD/NESB cohort experienced more contextual challenges in comparison to their
NESTcounterparts. All four NEST participants were readily accepted in the school
community and achieved leadership roles. Overall, the adaptation process to the
Australian public secondary schools was easier for NEST participants, in comparison
to their CALD/ NESB counterparts.
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5.9 Conclusion

Chapter Five provided an interpretive discussion of the results outlined in the
previous chapter. The results for each of the three questions were analysed, along
with relevant discussion of literature. Discussions focused around evaluating results
on contextual experiences of overseas trained teachers before obtaining a teaching
position in a public secondary school; contextual experiences of overseas trained
teachers after obtaining a teaching position in a public secondary school; and the
effects of culture on the adaptation process of overseas trained teachers to the public
secondary schools of Western Australia and South Australia. This chapter leads to

the final chapter: Chapter Six: Review and Conclusions.
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Chapter Six: Review and Conclusions

6.1 Introduction

The purpose of this research was threefold. Firstly, it was to explore the
firsthand experiences of overseas trained teachers prior to obtaining a teaching
position in an Australian public secondary school. Secondly, it was to look into the
different challenges that overseas trained teachers might need to confront, after
obtaining a teaching position in an Australian public secondary school. Thirdly, the
purpose was to explore and interpret the influences of cultural factors on the
adjustment process of overseas trained teachers to their new teaching environments.
The epistemology underpinning this instrumental case study was constructivism with
an interpretive paradigm of qualitative research. The chosen theoretical perspective
of this study was symbolic interactionism. The data were gathered through in-depth
semi-structured interviews and field notes by me. The data analysis complied with
the guidelines provided by Miles and Hubermann (1994). The three components of
the analytical framework (Miles & Hubermann, 1994) used in this study consisted of

data reduction, data display and drawing and verifying conclusions.

Three specific research questions underpinned this inquiry.

1. What are the contextual experiences faced by overseas trained teachers prior
to obtaining a teaching position in a public secondary school of Western
Australia and South Australia?

2. What are the contextual experiences faced by overseas trained teachers after
obtaining a teaching position in a public secondary school of Western
Australia and South Australia?

3. How do overseas trained teachers' cultural values and perspectives affect
their adjustment processes to the public secondary schools of Western

Australia and South Australia?

The three specific research questions are answered in relation to the discussions in

Chapter Five. The discussion of the data in Chapter Five was reinforced by a critical
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reflection of relevant literature. The following section addresses the responses to

specific research questions proposed by this inquiry.

6.2 Research questions answered

6.2.1 What are the contextual experiences faced by overseas trained teachers prior
to obtaining a teaching position in a public secondary school of Western Australia
and South Australia?

The results of this research indicate that the contextual experiences of overseas
trained teachers before obtaining a teaching position in a public secondary school of
Western Australia and South Australia can be divided into four categories. The four
categories are: perceived lack of in-depth information on post immigration life in
Australia; teacher registration and English language requirements in the states of
Western Australia and South Australia; lifestyle changes and relocation for
permanency; and the teacher orientation process. Each of these categories will now

be discussed.

A majority of the participants observed that they did not receive enough
information on post-immigration life in Australia. The participants indicated that
more clarity of information on everyday life in Australia would have helped them
significantly. One of the participants also suggested that the provision of an
"information pack™ detailing all the obligations and avenues of available support
might be helpful in the initial establishment of overseas trained teachers in Australia.
Apart from the lack of information, one participant reflected that there might have
been instances where overseas trained teachers become victims of misinformation on
teaching locations in rural and remote parts of Australia. A majority of the
participants claimed that the Education Department websites of the two states of
Western Australia and South Australia did not clearly depict the reality of the

working conditions in any of the rural and the remote locations.

Participants highlighted that the two states of Western Australia and South

Australia had different requirements for teacher registration and English language
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competence. For example, while First Aid Certification was compulsory in South
Australia for teacher registration, Western Australia did not have this requirement as
of 2015. Three participants reflected that on occasions there could be delays in
scrutinizing paperwork for teacher registration in the two states. Such delays due to
registration red—tapes caused these teachers mental and financial distress. Results
from this study in accompaniment with the review of the literature indicate that as of
2015, overseas trained teachers in Western Australia did not have to appear for an
English language test other than IELTS, (which often formed part of the immigration
process itself). However, overseas trained teachers in South Australia had to prove
their English language competence at the discretion of the Teacher Registration
Board of South Australia. From the experiences of participants, it also appeared that
as of 2015, the teacher registration process for overseas trained teachers in Western

Australia was faster in comparison to that of South Australia.

A majority of the participants recalled that they had to relocate to the rural and
remote regions of the two states of Western Australia and South Australia, in order
to commence their teaching careers. Participants reflected that this relocation caused
them personal distress, as they had to move away from family and friends often into
isolated locations. Participants' experiences, along with the review of the literature,
indicate that while the Education Department of Western Australia offered
permanent, ongoing positions to its teachers for opting to teach in country locations,
as well as the provision of generous incentives, no such offers were made to teachers
in South Australia. The participants from South Australia felt frustrated with the
continuous offer of fixed term teaching positions, which prevented them from
making long term commitments. In addition, remoteness of the country locations and
unavailability of basic resources also caused concern to the participants. However,
one participant did manage to transform his regional isolation in Western Australia
into a creative venture, by undertaking social projects after hours. This particular
experience of this participant suggests that irrespective of circumstances, personal
attitude and outlook might well play an important role in shaping the professional
experiences of overseas trained teachers in the public secondary schools of Western

Australia and South Australia.
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The results indicate that the Education Department orientation policies for new
teachers (both local and overseas trained), varied in Western Australia between the
years 2000-2015. As a result, only three participants could avail the opportunity to
attend teacher orientation programmes, while the rest missed out. The three
participants from Western Australia who attended teacher orientation indicated that
such programs had a significant influence on their preparedness and confidence as
teachers. In addition, the results suggested that the three participants who received
orientation in Western Australia, faced fewer challenges in their schools, in
comparison to those that were sent directly to their classrooms without teacher
orientation. All three participants from South Australia confirmed that they did not
receive any orientation. As of 2015, it appeared that the Education Departments of
Western Australia and South Australia did not have mandatory policies for ongoing

teacher orientation.

6.2.2 What are the contextual experiences faced by overseas trained teachers after
obtaining a teaching position in a public secondary school of Western Australia and
South Australia?

An examination of the data suggests that the contextual experiences of overseas
trained teachers after obtaining a teaching position in a public secondary school of
Western Australia and South Australia can be divided into five categories. These five
categories are: school-based induction and on the job mentoring; classroom
expectations and pedagogical dissonance; behaviour management issues; workplace
harassment and discrimination; and rewards and acceptance. Each of these categories

will now be discussed.

A majority of the participants did not have an effective school-based induction
in their schools. One participant observed that even though most schools put efforts
into conducting induction programs for new teachers (both local and overseas
trained) at the beginning of the year, yet conducting a mid-year induction might
appear to be "an issue" for some schools. In addition, participants observed that a
great deal was expected of new overseas trained teachers as often these teachers had

to take charge of their duties and responsibilities often without adequate support or

175



resources. The participants' experiences also suggest that there was no mandatory
mentoring process for new teachers (both local and overseas trained) in place. Some
participants were fortunate to receive support from helpful colleagues, while others
had no collegial support whatsoever. The results suggested that mentoring could be
most helpful for the adaptation process of overseas trained teachers in the public
secondary schools. However, as of 2015, there was no Education Department policy
towards a mandatory implementation of a mentoring process for new teachers (both
local and overseas trained).

Almost all participants from a culturally and linguistically diverse and non-
English speaking background (CALD/NESB), claimed to have experienced
pedagogical dissonance. These participants' (CALD/NESB) experience of
pedagogical dissonance was due to different classroom expectations and teaching
practices from those which they were accustomed in their countries of birth. These
teaching practices and classroom expectations were different from that of teaching in
the Australian curriculum. For example, most of the participants in this group
indicated that they could not condone what they believed as the casual and
disrespectful attitude of some students towards their education. Two participants
thought that such attitude of the students might have developed due to the fact, that
in Australia, students' future careers and lifestyle did not necessarily depend on their
academic excellence. A majority of the CALD/NESB participants also believed that
too much affluence might have led students to undermine their readily available
facilities and even lead to vandalising public property. These participants felt that
some students disrespected and disregarded some of their "material privileges",
which may not be available to students in some other countries. In addition, two
other participants were surprised that they were asked to teach subjects outside the
areas of their expertise, especially without prior warning. This experience became a

challenge for these participants, who felt overwhelmed at the prospect.

Classroom behaviour management of students was an issue for a majority of the
participants, especially for those from CALD/NESB. A majority of the participants
from this group of teachers were surprised by the behaviour of Australian students,
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this interesting opportunity, | could simultaneously authenticate, compare and
emphatise with my research participants. In addition, whenever necessary, | could
put forward relevant probing questions to the participants to explore further in-depth.
All these factors make this study unique in its own merit.

6.5 Conclusion

This study was concerned with an exploration of the contextual experiences of
overseas trained teachers before and after obtaining a teaching position in a public
secondary school of Western Australia and South Australia, in relation to their
cultural attributes. The motivation behind the study was to understand the different
contextual issues that overseas trained teachers faced while trying to adapt to the
public secondary schools of Western Australia and South Australia. By taking such
an initiative, this study endeavoured to bring overseas teachers' issues and challenges
to the forefront, with an aspiration of improving the contextual and professional

experiences of future overseas trained teachers.

6.6 Implications of the study

The results from the study have implications for the following groups or

individuals:

Education Departments of Western Australia and South Australia.
Future policy makers for teacher orientation and mentoring programs.

Aspirant overseas trained teachers.

M Do

Future researchers.

The context of the study was based in the two states of Western Australia and
South Australia. The information provided in this study has implications for the
Education Departments of these two states. In-depth understanding of the challenges
and issues faced by overseas trained teachers might help the Education Departments

of these two states to formulate effective policies to improve the quality of these
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teachers' contextual experiences. The results suggested that not enough information
was provided by the Education Department websites on the post immigration lives in
Australia, teacher registration requirements and the contextual reality of working in
certain locations. As a result of such lack of information, overseas trained teachers
faced many contextual challenges. Through an understanding of the challenges faced
by the participants of this research, the Education Departments of Western Australia
and South Australia might recognise the importance of providing comprehensive and
authentic contextual information on all required areas on their websites. Moreover,
they might also make a commitment to update their websites continually for the

benefit of all teachers, including those from overseas.

Future policy makers on teacher training might perceive the results in this study
informative and useful. The study has highlighted the importance of teacher
orientation and ongoing mentoring programs for new overseas trained teachers. The
results suggested that orientation and ongoing mentoring of overseas trained teachers
has a positive effect on these teachers' wellbeing, preparedness and confidence.
Policy makers within the Education Departments of the two states of Western
Australia and South Australia might consider implementing mandatory policies on
providing comprehensive teacher orientation programs. In addition, they might
consider implementing ongoing mentoring of new overseas trained teachers, for at

least the first two years of service.

The study depicted important contextual information for future aspirant overseas
trained teachers. In particular, this study has attempted to portray a comprehensive
picture of what it is like to be working as an overseas trained teacher in an Australian
public secondary school. The in-depth depiction of real life experiences of the
participants in this study might help future aspirant overseas trained teachers to make
informed decisions on migrating to Australia. Furthermore, this information might
help overseas aspirant teachers prepare culturally and psychologically to take on
teaching positions in Australian public secondary schools.
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Future researchers, interested in further research on experiences of overseas
trained teachers can use the results presented in this research as a base for seeking
future directions. This research suggests two directions for future studies. First, a
comparative and more in-depth study might be conducted on the experiences of
overseas trained teachers in all the states and territories of Australia. Such a study
might provide a relative and comprehensive picture of overseas trained teachers'
experiences throughout the states and territories of Australia. Moreover, it might
help officials monitor, record and implement proven and workable strategies to assist
and retain these teachers in the workforce. Secondly, research might be conducted on
formulating effective strategies for faster assimilation and acculturation of overseas
trained teachers in the Australian education community. Such policies once
implemented, might also be applicable in the assimilation of other immigrants in the

mainstream Australian society.

6.7 Recommendations

Four recommendations came to the forefront from the results of this research.

These recommendations will now be presented.

The first recommendation is that the Education Departments of the states of
Western Australia and South Australia update their websites with information for the
benefit of all teachers, especially those from overseas. Information might consist of
registration requirements, the timeline for registration, post immigration life in
Australia, values and pedagogical expectations in Australian schools and realistic
depictions of life in the rural and remote locations of the two states. This information
will help aspiring overseas trained teachers to be mentally prepared before migrating

to Australia.

The second recommendation is that the Education Departments of the two states
of Western Australia and South Australia conduct effective, ongoing teacher

orientation and school-based induction for new overseas trained teachers, before they
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take on their classroom responsibilities. Provisions for school-based inductions on a
smaller scale might be considered if teachers join a public secondary school in the
middle of an academic year. Effective teacher orientation and school-based induction
will help in promoting confidence and preparedness in the minds of overseas trained

teachers.

The third recommendation is that overseas trained teachers be given a lighter
workload for the first year of their service in a public secondary school. New
graduate teachers in Western Australia and South Australia already receive this
exemption from a full teaching load for their first year of service. Irrespective of the
years of experience abroad, overseas trained teachers could also benefit significantly
from a lighter teaching load during their first year of service. Such consideration
might provide overseas trained teachers with extra time and pace to adjust to the
Australian pedagogical system. In addition, this consideration might also help these
teachers to assimilate faster to the wider educational community.

The fourth recommendation is the provision of mentoring programs for
overseas trained teachers during the first two years of teaching in Australian public
secondary schools. Areas of mentoring might consist of extending suggestions,
feedback, lesson monitoring, resource sharing, assessment moderation, sharing of
effective strategies on student behaviour management and confidential discussions
with the mentor on any area of concern, both professional and personal. New
overseas trained teachers might be provided with an opportunity to choose mentors
from one of the senior members of staff with whom they feel comfortable. This
support might create a significant positive impact on the adaptation process of
overseas trained teachers to the public secondary schools of Western Australia and
South Australia.
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6.8 Personal Impact Statement

This research has had a meaningful impact on me. As a CALD/NESB overseas
trained teacher working in public secondary schools of Western Australia for
thirteen years, | was interested in exploring other overseas trained teachers'
experiences in adapting to and working in Australian public secondary schools.
While conducting this research, | had the opportunity to know and appreciate the
courageous professional journeys of the participants and compare them to my own
experiences. Such comparisons encouraged me to look at my own professional
experiences with a new perspective and be deeply grateful for all the positive
professional experiences that came my way. Through this research | aimed to
provide an opportunity for the voices of the overseas trained teachers to be heard and
their concerns raised and hopefully addressed. It is my sincere hope that this research
will contribute towards improving the quality of future contextual experiences of

beginning overseas trained teachers in the Australian public secondary schools.
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Appendix A

Questions for Semi-Structured Interview

QL. Please tell me a bit about yourself.

(Please include background information about the country of your origin, family,

professional training, the educational system back home, values etc).

Q2. When did you come to WA? Did you teach anywhere else in Australia
before coming to WA? Please explain your initial experiences of the first public
school that you taught in WA.

Q3. How did that experience differ from your initial expectation? Why did

you have that kind of expectation? How did you react?

Q4. What have been some of the most critical barriers (challenges) that have
impacted on your success as a teacher in your current school? To what extent do you
feel you have been able to overcome these challenges? (If yes), How have you

overcome these barriers (challenges)?

Q5. Did all the management strategies as advised by your workplace
authorities (School and Behaviour Management policies) work? What worked and

what did not? Why do you think some of those strategies didn’t work?

Q6. What have been the most positive or enabling factors that have impacted

on your success as a teacher in your current school?

Q7. How might the personal attributes of a teacher affect the successful

implementation of strategies?

Q8. Did you need to make any lifestyle change or adjustments in order to

adapt to your teaching profession in WA? What were those?

Q9. What kind of initial support did you get from the school authorities? Did
you get the help of any mentor? How effective do you think the induction process

was? What are your suggestions for improvement?
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Q10. Is there any additional information on teaching in WA you would have

liked to receive before coming here?

Q11. From your own point of view, what do you think of the contribution of
overseas trained teachers towards the education system of WA? What are the

impacts?

Q12. What advice would you give to overseas trained teachers moving from

an overseas school to teach in a secondary school in WA?
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APPENDIX B.

Research Information and participant consent form

Study Title: Experiences faced by Overseas Trained Teachers in WA Public

Schools

Dear Teacher

You are cordially invited to take part in an Ed.D research project based at the School
of Education, Murdoch University. The purpose of this research project is to learn
more about the experiences of the Overseas Trained Teachers working in WA public
schools. My selected topic has not been widely researched so far (especially in WA)
and therefore this study can make the community aware of the challenges faced and
the contributions made by the Overseas Trained Teachers towards the smooth
running of the public schools in this state. It might also cater for an environment of
increased mutual respect and tolerance in the community. Other possibilities include
fostering a multicultural awareness in the community, which is very much in tune
with the true Australian spirit (http://www.crsaustralia.gov.au). As an Overseas
Trained Teacher, you are in a position to provide me with unique insights into this

situation, and | would appreciate it if | could interview you.

The format of the interview will be a discussion of teaching experiences. | expect
that the interview will take between 45 minutes to an hour. With your permission, I
will audiotape the interview solely for the purposes of accurately transcribing the
conversation. The audio tapes as well as the transcriptions will be stored securely at
Murdoch University for the period of five years, following the research guidelines of

the University.

The participants will be given feedback on the final thematic outcomes of the

research and then any excerpt or quote that will be used for publication will be
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finalized only after seeking the participants’ permission. The research will in no way
put any of the participants at risk as their personal identities and even the name of
their institutions will be confidential. This research will in no way pose a risk to
institutional or workplace relationships.

Should you decide at any time during the interview or discussion that you no longer
wish to participate, you may withdraw your consent without any prejudice. You may
also decide not to answer any of the questions posed during the interview and you
will also have the choice to stop recording should you wish to discuss issues off the
record.

There are no direct costs or benefits for you with regard to your participation in this
research. However, your participation will contribute to a greater awareness of the
efforts and contributions of the Overseas Trained Teachers in public schools of WA
and will help in gathering data to put forward the stories of the teachers’ challenges
and successes to the desired audience. My final report could potentially be published
online as well as in educational journals and your participation will help to bring
greater attention to the issues and concerns facing the Overseas Trained Teachers in
WA.

If you have any questions or would like to receive further information about the
project, please contact me or my supervisors, Dr Nado Aveling or Dr. Deborah
PinoPasternak, in the School of Education, , Murdoch University, South Street
Campus, Western Australia 6150. Phone Number: 61 (08) 9360 6000.

Thanking you
Kind regards

Sushmita Datta Roy (Researcher)
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Form of Consent

I confirm that the purpose of the research, the study procedures, the possible risks
and discomforts as well as benefits have been explained to the participant. All

questions have been answered. The participant has agreed to participate in the study.

Signature of Researcher Date

The participant agrees to be audio-taped YES/ NO
The participant would like his/her name to be used YES /NO

The participant agreed for accounts of his/her case to be included in the researcher’s

dissertation, as well as presentations and published materials YES/ NO-------------

The participant agreed for anonymous quotes of his/her data to be included in the

researcher’s dissertation, as well as presentations and published materials

YES/ NO

Participant Signature Date

Participant Name Printed.
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Appendix C

Counselling advice for the research participants from the University
psychologist

From: "John Gardiner" <J.Gardiner@murdoch.edu.au>
Date: 8 September 2012 10:11:22 AM AWST

To: "Linda Lau" <L.Lau@murdoch.edu.au>, <DATTA ROY Sushmita [Comet Bay
College] [mailto:Sushmita.Dattaroy@education.wa.edu.au]>

Subject: Re: Permission from Psychology Clinic

Please accept this email as acceptance in regard to the inclusion of the psychology
clinic as an agency available for those that may be adversely affected by
participation in the proposed research. Fees would be waived for such referrals.

John Gardiner

Clinical Psychology Program

Murdoch University
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Appendix D

Human Ethics Approval for the research

n

—

A 4 www.murdoch

Murdoch

UNIVERSITY Research Ethics Office
Division of Research and Development

Monday, 24 September 2012 Chancellery Building

South Street
MURDOCH WA 6150
Telephone: 9360 6677

Dr Nado Aveling Facsimile: 9360 6686
School of Education human.ethics@murdoch.edu.au
Murdoch University www.research.murdoch.edu.au/ethics
Dear Nado,

Project No. 2012/060

Project Title Experiences faced by Overseas Trained Teachers in WA Public Schools

Thank you for addressing the conditions placed on the above application to the Murdoch University Human
Research Ethics Committee. On behalf of the Committee, I am pleased to advise the application is now:

APPROVED, with advice
Advice is offered that the Information letter should be proof read for grammatical errors e.g. “The questions

that will guide the interview has [have] been divided into four sections ...” and that the supervisor’s email
should be included in the Information letter.

Approval is granted on the understanding that research will be conducted according the standards of the
National Statement on Ethical Conduct in Human Research (2007), the Australian Code for the Responsible
Conduct of Research (2007) and Murdoch University policies at all times. You must also abide by the
Human Research Ethics Committee’s standard conditions of approval (see attached). All reporting forms
are available on the Research Ethics web-site.

I wish you every success for your research.

Please quote your ethics project number in all correspondence.

Kind Regards,
& b

Dr. Erich von Dietze
Manager of Research Ethics

cc: Dr Deborah Pino-Pasternak
Sushmita Datta Roy

CRICOS Provider Code: 00125]
ABN 61 616 369 313
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a)

b)

)

d)

Human Research Ethics Committee: Standard Conditions of Approval

The project must be conducted in accordance with the approved application, including any conditions and
amendments that have been approved. You must comply with all of the conditions imposed by the HREC, and any
subsequent conditions that the HREC may require.

You must report immediately anything which might affect ethical acceptance of your project, including:
= Adverse effects on participants
= Significant unforeseen events
= Other matters that might affect continued ethical acceptability of the project.

Where approval has been given pending copies of documents such as letters of support / consent from other
organisations or approvals from third parties, these must be provided to the Research Ethics Office before the
research may commence at each relevant location.

Proposed changes or amendments to the research must be applied for, using an Amendment Application form, and
approved by the HREC before these may be implemented.

An annual Report must be provided by the due date specified each year (usually the anniversary of approval) for
the project to have continuing approval.

A closure report must be provided at the conclusion of the project.

If, for any reason, the project does not proceed or is discontinued, you must advise the committee in writing, using
a Closure Report form.

If an extension is required beyond the approved end date of the project, an extension application should be made
allowing sufficient time for its consideration by the committee. Extensions cannot be granted retrospectively.

You must advise the HREC immediately, in writing, if any complaint is made about the conduct of the project.

Any equipment used must meet current safety standards. Purpose built equipment must be tested and certified by
independent experts for compliance with safety standards.

Higher degree students must have both Candidacy and. Program of Study approved prior to commencing data
collection.

You must notify the Research Ethics Office of any changes in contact details including address, phone number and
email address.

m)  The HREC may conduct random audits and / or require additional reports concerning the research project.

Failure to comply with the National Statement on Ethical Conduct in Human Research (2007) and with the conditions
of approval may result in the suspension or withdrawal of approval for the project.

The HREC seeks to support researchers in achieving strong results and positive outcomes.

The HREC promotes a research culture in which ethics is considered and discussed at all stages of the research.

If you have any issues you wish to raise, please contact the Research Ethics Office in the first instance.

CRICOS Provider Code: 00125)
ABN 61 616 369 313
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