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The Desire for Self-assurance (Chapter 6, p.226): Teacher self-confidence and 

competence grew as recently assigned RE teachers became familiar with the draft 

RE Units and sought support from their more experienced colleagues. 

Most interviewees reported having read the Teacher Resource Section within the 

draft RE Units and attended the ‘Content of RE Inservices’ provided by the CEOWA 

or listened to the experiences of other colleagues. Many RARE teachers wanted to 

discuss useful ideas, strategies and helpful hints on managing the RE classroom with 

a more experienced colleague, someone in the role of a professional mentor. By 

observing the style of teaching presented by the mentor, teachers felt they might 

learn to develop more meaningful and engaging activities for a wider range of 

students. 

Two areas represented a ‘fear of the unknown’ for recently assigned RE teachers. 

Firstly, they were reluctant to use Scripture because they feared misconstruing the 

Church’s interpretation of the Scriptures. RARE teachers were also concerned about 

how the students reacted to studying the Bible. Secondly, when it came to liturgies, 

the interviewees were concerned about the reactions of the celebrating priest to how 

the Mass and other liturgies were organised and the attitudes of the students towards 

these liturgies. Teachers felt they lacked confidence in the area of liturgy because of 

insufficient background knowledge and the curriculum materials did not provide 

direct support. This lack of confidence and knowledge was compounded by possible 

deficiencies in the personal faith formation of the teachers. 

The Quest to Flourish (Chapter 6, p.232): Recently assigned RE teachers believed 

that to flourish, they needed to relate the curriculum materials in interesting and 

relevant ways to their students, and to be committed to what they were doing in both 

professional and religious terms. Teachers felt the aim of RE was to facilitate the 

human, spiritual and religious formation of students. Many interviewees reported 

they wanted their students to grow in their understanding and appreciation of their 

own personal faith as an integral part of their development as a maturing person. 

RARE teachers with this perspective felt energised and affirmed as a person and RE 

teacher. However, some interviewees were reluctant to adapt their style of teaching 

and focused on teaching the content in spite of the reactions or needs of the students. 

These teachers felt in conflict with their students and some found teaching the draft 

RE Units to be particularly draining. 
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The Desire for Authenticity (Chapter 6, p.237): Interviewees believed that teachers 

should be RE teachers who were authentic people with a faith commitment. Teachers 

felt vulnerable in portraying such a persona because they had to share something of 

themselves with the students. For some teachers this demand for authenticity led to 

an inner turmoil from the moment they were employed to teach Religious Education. 

Some teachers felt their integrity was compromised because of a perceived gap 

between their personal faith commitment of the teacher and the faith stance 

presented in the draft RE Units. Coupled with the difficulties of inadequate 

professional formation, they became less eager to teach the subject. Some 

interviewees, already somewhat discouraged, resented those teachers who lacked 

enthusiasm for the subject or who they perceived as not taking RE seriously enough. 

They believed that to teach RE required energy and personal faith commitment to 

cope with the curriculum demands of the draft RE Units. 

Recently assigned RE teachers wanted to develop a greater depth in their knowledge 

of the content of the Units. They wanted greater skill in managing and teaching the 

students and they wanted greater insight about themselves and their job. Such a thirst 

to become an accomplished RE teacher went beyond that provided by the 

Accreditation program to teach RE. They perceived that their role was beyond being 

a competent RE teacher and linked to a vision of why they taught RE as a mission or 

calling. 

9.4.3 Findings of the Second Interviews 

The second round of interviews was conducted because the first round of interviews 

identified significant factors that related to personal and professional formation as 

recently assigned RE teachers implemented the draft RE Units. If these factors were 

not addressed, it was feared that the study would be incomplete and unable to 

describe properly the formative experience of RARE teachers over the first years of 

RE teaching. 

There was something more going on than just teaching experience and familiarity 

with the draft RE Units of Work that improved the confidence of teachers in the 

quality of their RE teaching. Interviewees reported that, with increased confidence, 

they changed their use of instructional resources, modified their teaching approach 

and re-examined the underlying curriculum principles of the draft Units. However, 
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there was another important factor: the influence of the personal, professional, and 

religious formation of teachers in coping with the above curriculum demands. 

Teachers expressed a strong passion for teaching RE but the motivation to do so was 

not clear. In a learning area where teachers perceived the need to have the same faith 

commitment to the commitment presumed in the draft RE Units, questions of 

integrity and continuity were raised. As a result, five key themes emerged from the 

interviews. These five themes were: 

 RE is like other subjects and a lot more; 

 pastoral rapport; 

 genuineness; 

 collegiality; and, 

 question of teacher generativity. 

RE is like other subjects and a lot more (Chapter 7, p.248): Interviewees perceived 

that teaching RE was like teaching other subjects but required more time and energy 

than originally anticipated. Although RE was their minor teaching area, they still 

spent a disproportionate time on reading, researching and preparing strategies and 

resources for their lessons. The desire to be well prepared came from an expressed 

anxiety to cope with challenging responses from the students. As a result, there was 

a declining enthusiasm among some of the interviewees. 

Most RARE teachers continued to face a dilemma regarding their teaching approach. 

On the one hand, they felt an expectation to focus on the objectives of the Unit; on 

the other hand, they wanted to take a student-centred approach to their lessons. 

Additionally, interviewees felt that the situation was further complicated because 

their classes were very heterogeneous in terms of academic ability, personal 

development and religious formation. Teachers felt the language and conceptual 

understandings in the draft Units were beyond the comprehension of many students. 

They also believed the degree of compliance expected from the students to the 

content of the Units was inadequate. These complications left some teachers feeling 

exhausted and frustrated in not finding a common level at which to pitch their 

lessons. Interviewees felt their competence as RE teachers was undermined because 

they were not able to meet adequately the learning needs of such a diverse range of 

students. In the face of such demands, many recently assigned RE teachers were able 
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to contend with the challenges by focusing on developing positive relationships with 

their students and importantly, genuineness in their demeanour as faith witnesses. 

These themes are reviewed in the next two sections. 

Pastoral Rapport (Chapter 7, p.254): RARE teachers believed that one of the 

significant changes in their teaching approach was to promote a pastoral rapport with 

students. They believed that in RE a different sort of relationship existed with their 

students than was the case in other learning areas. They felt they were able to get to 

know their students better and that the students would be able to do the same. 

Interviewees felt that RE teaching was better when a more open and trusting 

relationship developed between students and teachers. Teachers felt they could 

address pastoral issues or questions that students had and assist them to reflect on 

and cope with their personal problems. 

Some interviewees saw the implementation of the draft RE Units as becoming too 

similar to other learning areas. They felt there was more pressure to cover the 

content rather than being concerned about the pastoral needs of students. They 

preferred to cater for the pastoral needs of the students as their first priority in 

teaching RE because they believed the students responded to their teaching better in 

this way. As a result, the teachers felt more comfortable in teaching RE and they 

were motivated to continue teaching in this learning area. 

Personal Authenticity (Chapter 7, p.258): While credibility with students remained 

an issue, recently assigned RE teachers felt an increasing challenge within 

themselves to remain personally authentic. Many interviewees believed their 

personal faith commitment was an important part of RE teaching, as the learning 

area was significantly different from other learning areas. To model such a 

commitment, teachers believed they needed to share both their human and religious 

qualities with the class. This personal authenticity or genuineness appeared to be an 

extension of how they wanted their teacher persona viewed by the students. 

RARE teachers reiterated their concern that a lack of a genuine faith commitment 

would lead to RE teaching becoming difficult and frustrating. Dedication and 

integrity were felt to be important aspects in teaching the draft RE Units well. The 

degree of commitment did produce inner turmoil for some recently assigned RE 

teachers. The responsibility of teaching the ‘official Catholic view’ in the RE Units, 
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and remaining true to their personal views was unresolved. Teachers felt that to be a 

genuinely dedicated person of faith as presented in the RE Units was still some way 

to attain in their personal lives.  

Interviewees recognised that teaching RE could be challenging and exhausting, but it 

was a rewarding venture. They believed that they were a significant role model to 

their students, a person who gave an authentic Christian witness. Some RARE 

teachers had moved from expressing a desire to be authentic to some sense of having 

achieved this authenticity. The teachers saw RE teaching as having become an 

extension of their teaching as a calling or vocation. Hence, an important part of the 

motivation of RARE teachers to continue to teach RE depended upon the depth and 

integrity of their faith formation. Such formation was not achieved in isolation but 

instead required the support of others and this is discussed in the next theme, 

‘Collegiality’. 

Collegiality (Chapter 7, p.263): Interviewees expressed a desire for ongoing 

collegiality. They wanted a mentor, an experienced Religious Educator, who could 

show them how to teach RE well. This mentor would be able to demonstrate 

effective RE lessons and be an advisor to the recently assigned RE teacher faced 

with the challenges of implementing the draft RE Units. 

The participants also felt that there needed to be a venue in the school where RE 

teachers could gather to share their ideas and experiences, specifically, an RE 

department. The RE department would be a place where experienced and qualified 

RE teachers resided. RARE teachers relied on the experience and wisdom of their 

colleagues to supplement their limited RE teaching experiences and lack of 

familiarity with the draft RE Units. They also wanted access to further professional 

formation through staff meetings and professional development opportunities 

provided by the CEOWA. This formation was to focus on deepening their 

understanding of the content of the Units and, especially, to develop their skills in 

conveying the content to the students in interesting and relevant ways. 

Question of Teacher Generativity (Chapter 7, p.266): Recently assigned RE teachers 

expended a lot of personal and emotional energy in teaching Religious Education. 

They felt an uncertainty about sustaining this energy for teaching the draft RE Units 

in the face of increasing demands, both personally and professionally. RARE 
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teachers were confronted by an eclectic and, at times, unabashed group of students, 

including those who were unreceptive to the value of Religious Education. This 

confrontation affected the generativity of teachers because lessons needed to cater 

for such a heterogeneous group of students beyond that experienced in other learning 

areas. Some RARE teachers were left wondering whether they truly wanted to 

continue teaching RE or not. 

The demands of implementation became a draining experience and reduced the 

optimism of many interviewees. These were teachers who, during the first round of 

interviews, believed they would remain buoyant with further experience and 

familiarity with the draft RE Units. The teachers expected that the next school year 

would be better because they would possess the confidence to teach RE more 

competently. RARE teachers had attained the professional and personal 

competencies to manage the ‘what’ and ‘how’ of teaching RE but had difficulty in 

articulating a profound personal and professional philosophy for teaching Religious 

Education. Implementing the draft Units involved more than simply teaching the 

‘what’ and ‘how’ of RE: it included the role of ‘who’ teaches and ‘why should one 

want’ to teach RE. In any future curriculum development that involves recently 

assigned RE teachers, there is a need to consider the character and integrity of these 

teachers and their capacity to model authentically what the new curriculum offers to 

the students. 

9.4.4 Towards a Model for the Formation of RE teachers 

Over a two school years, data was collected on how recently assigned RE teachers 

dealt with the demands of implementing the draft RE units. During this time, the 

teachers experienced a number of personal and professional changes. There were 

changes in the ways these teachers used the curriculum materials, changes in their 

teaching approaches and in their perceptions about their role as an RE teacher and 

why they taught RE. The quest to become good RE teachers, in response to these 

changes the demands evoked, deepened into a search for authenticity, integrity and 

motivation. In turn, RARE teachers sought further personal and professional 

formation in response to the demands placed on them in implementing the draft RE 

Units. 
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Recently assigned RE teachers wanted formative experiences that provided support 

and assisted them in implementing the draft RE Units. There were four layers to this 

formation: 

 good instruction and surety in content knowledge;  

 further prowess and confidence in pedagogical content knowledge;  

 developing a close pastoral rapport with students and gaining insight into 

their personal spiritual and religious development; and,  

 a deepening sensitivity to becoming significant role models to their students 

and a sense of their own calling to teach as a person of faith (experiential 

content knowledge). 

Instruction and Surety (Chapter 8, p.308): In the initial implementation of the draft 

RE Units, RARE teachers focused on ensuring they were familiar with as much of 

the content as possible and had enough activities and materials to keep the students 

occupied. In large measure, this initial implementation involved the frequent use of 

Mastersheets and Student Books. Teachers did not want to stray from what was 

provided by the draft RE Units because they were not confident in presenting the 

content accurately themselves. 

Prowess and Confidence (Chapter 8, p.309): The frustration of the classroom 

experiences that resulted from the shortcomings of the curriculum materials led to 

RARE teachers re-examining what they were doing. They tried to accommodate the 

learning and pastoral needs of their students with a wider variety of interesting and 

pertinent resources and strategies. Teachers realised that a close pastoral rapport with 

their students was a valuable teaching approach to implementing the draft RE Units 

successfully. Teachers who adopted this approach sought to expand their repertoire 

of teaching skills with collegial support. 

Empathy and Insight (Chapter 8, p.309): With greater confidence in their 

competence in teaching RE, RARE teachers began to consider the impact their 

teaching had upon their students. Teachers developed a closer rapport with their 

students and empathised with the issues and concerns students had in their lives. 

Such a relationship provided the opportunity for teachers to gain an insight into the 

personal spiritual and religious needs of students. These insights helped teachers to 



 330 

reflect on the example they gave to the students about being a decent human being 

and a person of faith. 

Modelling and Vocation (Chapter 8, p.309): Recently assigned RE teachers 

perceived themselves to be significant role models to their students. They felt they 

possessed decent human qualities and an authentic faith commitment, which they 

saw as essential components to teaching Religious Education. For many teachers, RE 

teaching had become a part of who they were and how they wanted to follow their 

calling as a teacher. 

A model was proposed (Figure 8.4, p.313) outlining how recently assigned RE 

teachers could become initially, competent RE teachers and later, become excellent 

RE teachers. The catalyst for formation from competence to excellence seemed to be 

the result of the teaching experience and the response to challenges to the spiritual 

and religious integrity of the teacher. For RARE teachers to cope with the personal, 

professional, and religious demands of implementing the draft PAREC, there is a 

need to focus on the formation of the whole person as a Religious Educator of 

adolescents. This formation requires additional financial and human resources as 

well as time and support from the Catholic education community. The formation is 

about inspiring growth in Christ-like qualities (that is, faith witness or experiential 

content knowledge) supported by content knowledge and pedagogical content 

knowledge (Rymarz 1999b) rather than achieving performance outcomes in isolation 

to this formation. The recommendations in the next section follow the principle of 

‘pilgrimage’ in personal, professional, spiritual, and religious formation. Such a 

formation requires strategic planning at the personal, school and system levels that 

goes beyond the mandatory requirements of Accreditation to Teach Religious 

Education. 

9.5 Recommendations 

The recommendations proposed in this study are related to how recently assigned RE 

teachers can be supported and nourished as they cope with the personal and 

professional demands of teaching Religious Education. RARE teachers represent a 

significant percentage of the teachers who teach RE in Western Australian Catholic 

secondary schools (p.317). Their formation is crucial to the success of implementing 

the RE curriculum and validating the human and financial investment that has 
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occurred to effect such implementation. What appears to be necessary is to promote 

a culture of ongoing, holistic formation among recently assigned RE teachers that 

engenders excellence in RE teaching and a zealous spirituality to evangelise. Such a 

cultural development (or ‘re-culturing’) goes beyond pragmatic reform initiatives; it 

is about re-conceptualising the curriculum implementation process. The process 

needs to include the means for teachers to manage personally and professionally 

their new teaching assignments and obtain warranted support (Fullan 2001). Such 

means should not be reactive and short-term responses to the difficulties of 

professional and religious formation among RE teachers (Rymarz 1999a). The 

culture of formation described in this section is premised on ongoing and pro-active 

responses at the school and system level for recently assigned RE teachers. Five 

recommendations are made based on the research findings. These recommendations 

are: 

1. that provision be made for ongoing, holistic formation for recently assigned 

RE teachers; 

2. that a stable teaching environment for recently assigned RE teachers be 

developed and maintained; 

3. that recently assigned RE teachers have sustained professional assistance 

from experienced RE personnel in their RE teaching; 

4. that the development of a missionary spirituality be a part of the integration 

between personal and professional formation among RARE teachers; and, 

5. that a professional learning pathway be developed for managing the personal 

and professional needs of recently assigned RE teachers. 

9.5.1 Recommendation One: 

That provision be made for  ongoing, holistic formation for recently assigned RE 

teachers 

Recommendation One focuses on recently assigned RE teachers having an ongoing 

and holistic formation that moves them towards a deepening sense of their vocation. 

They need to become not only excellent RE teachers, but also people of ‘apostolic 

intention’ for the Church, to use their faith in the service of God (Chapter 8, p.314). 

Teachers need to have a program of formation that allows them to develop an 

‘intimate communion with Christ’ (John Paul II 1990, par.88). A key component of 
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this formation is further development of a reflective professional practice about their 

vocation as an RE teacher. 

As part of this formation, recently assigned RE teachers could well benefit from a 

spiritual counsellor, a person they could rely on for personal advice, encouragement, 

and support. Such counselling is potentially more than professional mentoring (see 

Recommendation 3, p.336) and includes counselling in spiritual and religious 

formation. It is also a catechetical formation where committed, experienced, and 

mature personnel, familiar with Religious Education, could sponsor the 

apprenticeship of the personal and professional formation of the RARE teachers 

(Leavey, Hetherton, Britt and O’Neill 1992). These teachers need to be affirmed and 

encouraged, not only professionally, but also personally. This type of spiritual 

counselling could be organized within a school as a part of a collegial community 

(Chapter 3, p.109). 

The Catholic Education Office has a role to play here as an organisational sponsor 

for teacher formation and could be responsible for training suitable personnel to 

become spiritual counsellors. Within the school, the counsellors could be the 

Principal, the RE Coordinator, experienced RE teachers, the parish priest or 

chaplain, or the campus minister. The sponsorship of RARE teachers does not 

remain only a system or school responsibility but involves the whole Church: 

The different circumstances in which lay Catholics have to 

carry out their work in schools can often create feelings of 

isolation or misunderstanding, and as a result lead to 

depression, or even to the giving up of teaching 

responsibilities. In order to find help in overcoming such 

difficulties; in order, more generally, to be helped to fulfil the 

vocation to which they are called, lay Catholics who work in 

schools should always be able to count on the support and aid 

of the entire Church. 

(CCE 1982, par.71) 

Liddy (1999) contends that a formation in personal spirituality, also called ‘spiritual 

reflectivity’ (Mayes 2001, p.9), could begin during pre-service training by placing an 

emphasis on: 
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personal thinking, reasoning and valuing, making personal 

beliefs, values and spirituality ‘problematic’, and part of the 

explicit content of [RE training] courses, to be critically 

scrutinized, explored, expanded and refined. 

(Liddy 1999, p.36) 

Tertiary training providers such as the Catholic Institute of Western Australia 

(CIWA) and the University of Notre Dame Australia (UNDA) could explore the 

possibility of integrating such spiritual reflectivity into their courses. Otherwise, 

there seems to be a need to provide more substantive personal spiritual and religious 

formation during pre-service teacher training for those teachers who intend to teach 

Religious Education. There would also seem to be merit for tertiary training 

providers in identifying and encouraging young adults with an active Church 

background to consider a career in the Catholic teaching profession. These young 

adults may already have had the personal spiritual and religious formative 

experiences suitable for RE teaching. If a specific teacher-training course in 

Religious Education were to be offered, then perhaps young adults with on-going 

involvement in affiliated Church agencies or movements could be given recognition 

for prior learning or advanced standing in their studies.  

Alternatively, the appointment of recently assigned RE teachers in schools could be 

drawn from experienced and energetic Catholic teachers. These teachers are more 

likely to have had the life opportunities to develop their Christian spirituality over a 

number of years. There may need to be a special apostolate such as a Catholic 

Teachers’ Society to provide this social, spiritual, and collegial support (see 

Recommendation Five, p.340). 

9.5.2 Recommendation Two: 

That a stable teaching environment for recently assigned RE teachers be 

developed and maintained 

The second recommendation concerns the need for recently assigned RE teachers to 

work within a stable teaching environment. Before being required to teach RE, 

beginning teachers may need more time to establish themselves first as classroom 

teachers. The timeworn question still applies to the predicament of these teachers, ‘Is 

it fair of schools to give classes known to be so difficult to their less experienced 

colleagues?’ (Hannam, Smyth and Stephenson 1976, p.68), especially if such a 

teaching experience is ungratifying and ongoing collegial support is scant. It is no 
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wonder that, under such conditions, less experienced RE teachers lose their 

enthusiasm for RE teaching. 

It is important that RARE teachers have the opportunity to teach the same Units 

again for at least another year, rather than be changed to another year level. This 

stability in their teaching environment would allow them to build a repertoire of 

strategies and resources as well as become familiar with the details of the content of 

the Units. Confidence would increase and, with subsequent reduction in preparation 

time, RARE teachers would have more energy to devote to developing a closer 

pastoral rapport with their students.  

The time and energy devoted to preparation would be relieved if RARE teachers had 

ready access to the wisdom and resources of experienced colleagues, ideally, located 

within an RE department (Sullivan 2002, p.46). In this way, RARE teachers could 

have access to a collegial community, located in one place in the school, where they 

can seek professional advice and support. It may be as simple as experienced RE 

teachers developing a close rapport with RARE teachers and, from time to time, 

providing a forum for dialogue to share experiences of implementing the RE Units. 

In turn, recently assigned RE teachers might avoid feelings of isolation or spiritual 

dehydration and remain enthusiastic and optimistic in their outlook. 

To nurture and sustain a hopeful outlook within recently assigned RE teachers, there 

is a need to provide courses in pedagogy that assist them with developing specialist 

skills in Religious Education. One of these skills to be developed is an awareness of 

youth culture and spirituality. If RARE teachers were actively involved in Catholic 

youth movements, they would have an advantage in this regard. Otherwise, this 

aspect needs attention so that teachers can develop a close rapport with students and 

be able to make links between the content of the draft Units of Work and student life 

situations. 

Additionally, RARE teachers need to be reassured that their efforts in teaching RE 

do make a difference. There is a danger that recently assigned RE teachers will 

become further discouraged because of the climate of pessimism which they feel 

surrounds the teaching of Religious Education. After a few years, RARE teachers 

need to develop a coherent understanding about the value of Religious Education 

and be able to communicate this value clearly to students. While other learning areas 
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can use measurable data to evaluate their successes, Religious Education, as a 

Ministry of the Word, relies on intangibles. Teachers need to develop patience and 

tolerance in their interactions with teenage students. One important aspect to this 

interaction would be for RARE teachers to develop active listening and other 

communication skills as part of their close pastoral rapport with their students. 

Within a school community, recently assigned RE teachers need to feel they belong 

to an RE department that conveys a pursuit of educational excellence. Other learning 

areas in a secondary school can rely on external results or awards achieved by 

students and teachers. For an RE department, there is a need to find similar extrinsic 

returns, perhaps results from the WA Curriculum Council’s ‘Beliefs and Values’ 

Course could assist in this way (Chapter 2, p.40). However, another context needs to 

be kept in mind, that RE is more than a learning area; it is a Ministry of the Word 

(Congregation for the Clergy, 1997, par.73). There is also a need to identify intrinsic 

returns, such as noting changes in attitudes among the student body, encouraging 

extra-curricular involvement by RE teachers and students alike or challenging 

complacency within the school community about the importance of Religious 

Education. RARE teachers need to feel their teaching has a purpose that goes beyond 

supervising the completion of tasks and ensuring students pass assessments. They 

want a vision of placing their ‘faith in service to God’. Teachers need to feel they are 

a part of a bigger picture that will help them to persevere through the difficult times 

and to rejoice in times of success. 

It is imperative that further curriculum changes are refinements rather than full-scale 

structural changes, or a new set of curriculum demands will be placed on these 

inexperienced and under-trained RE teachers. It may be possible for the CEOWA to 

form advisory focus groups, consisting of a range of experienced teachers, to advise 

the curriculum writers of PAREC on the usefulness of the curriculum materials and 

the demands these materials make personally and professionally on RARE teachers. 
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9.5.3 Recommendation Three: 

That recently assigned RE teachers have sustained professional assistance from 

experienced RE personnel in their RE teaching 

Recommendation Three highlights the need for recently assigned RE teachers to 

experience best teaching practice in Religious Education. RARE teachers need to see 

‘experts’ in action; not only in terms of technique, but also in the ‘art’ of presenting a 

strong and respected personal faith witness. The need for a mentoring system for 

recently assigned teachers is well recognised (Szacsvay 1992). A co-mentoring 

program (Chapter 3, pp.108-109) at the school level would be the preferred option 

for the formation of recently assigned RE teachers. If possible, a RARE teacher 

could be linked with an experienced RE teacher where the two share an RE class or 

classes together. Alternatively, retired RE teachers could be trained and remunerated 

to work with RARE teachers. Experienced teachers studying RE at a Master’s level 

could receive ‘advanced standing’ for their participation in such a program 

(Szacsvay 1992, pp.44-45). 

Email and internet could also be used to connect recently assigned RE teachers, 

especially those in remote country schools, with centrally or regionally-based 

mentors. In doing so, a co-mentoring model could be devised whereby these ‘virtual’ 

mentors would be able to provide not only advice but also oversee the development 

of ‘discussion boards’ between RARE teachers. Visual resources could also be made 

available to teachers to see experienced RE teachers in action with a class. The 

purpose here is not only to show a teaching strategy, but also to highlight positive 

models of spiritual and religious character. Such resources could be developed at the 

school or system level, and made available through an information technology 

system. 

The Catholic Education Office of WA could develop programs of professional 

formation especially designed for recently assigned RE teachers. These programs 

would provide professional support in RE content knowledge and, just as 

importantly, in the pedagogical content knowledge of this learning area (Rymarz 

1999b). The breadth and depth of the content to be learned and the degree of 

specialisation in teaching method expected would suggest that RE is a learning area 

that requires professional formation commensurate with other learning areas. After 

completing their Accreditation, RARE teachers need professional development 
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opportunities that are practical and directly relevant to their classroom situation. 

Such opportunities could be considered to be a ‘Tips and Tricks’ program whereby 

RARE teachers could be advised by experienced RE personnel on how to prepare 

and implement the Units of Work at a particular year level. These professional 

development opportunities would also assist RARE teachers in sharing their 

experiences and developing a network of professional relationships with like-minded 

colleagues. 

Recently assigned RE teachers need access to programs (including online resources) 

that provide both training and professional development in areas of RE teaching that 

extend beyond using the strategies and resources suggested in the Units of Work. 

One immediate area in which these teachers need further formation is their 

understanding of the curriculum principles that underpin Religious Education. There 

is a need to immerse recently assigned RE teachers in the philosophy of Catholic 

Religious Education. Teachers need to be able to articulate why they believe RE is 

more than on a par with other learning areas in a Catholic school not only to 

themselves, other staff members, and their students, but also to the wider school 

community (Congregation for the Clergy 1997, pars.73 and 74). Recently assigned 

teachers need to not only become more familiar with the socio-cultural and spiritual 

backgrounds of their students (p.334) but also be able to develop, ‘… an open, 

critical, informed and predominantly cognitive approach to Religious Education in 

the classroom’ (Engebreston 1997, p.18). Other areas specifically identified in this 

study were a need to develop further understanding and familiarity with Scripture 

and liturgy. The quality of understanding in these areas required by recently assigned 

RE teachers seemed to be in two integrated ways. Personally, RARE teachers need 

opportunities to deepen their own appreciation of Scripture and liturgy in their lives. 

Professionally, they need further understanding about the critical study of Scripture; 

the celebration of liturgy; and, how to include these areas effectively in working with 

adolescents. 

In looking to the future, there is a need for the system to identify and support 

enthusiastic and talented recently assigned RE teachers. Such support could involve 

the development of leadership programs in RE that enhance the abilities of RARE 

teachers as well as provide further grounding in Catholic educational philosophy and 

Religious Education. If RARE teachers have a clearer understanding as to why 
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teaching RE is important, then they may be more likely to want to continue to teach 

it. 

9.5.4 Recommendation Four: 

That the development of a missionary spirituality be a part of the integration 

between personal and professional formation among RARE teachers 

This recommendation addresses the personal and religious character formation of 

recently assigned RE teachers. As part of their reflection on the vocation of RE 

teaching, RARE teachers need to include consideration of the interplay between their 

own personal faith commitment and the influence that the content they are teaching 

has upon themselves. A positive disposition, or the virtue of hope, is of utmost 

importance in curriculum implementation. It is what sustains teachers personally and 

professionally when the demands of teaching become great. Hope is linked with 

feelings that teachers can make a difference in the lives of students: 

It represents the capacity not to panic in difficult situations, 

the belief that all is not lost, that problems can be solved and 

that one’s actions and interventions can have an important 

effect. 

(Hargreaves and Fullan 1998, p.57) 

To remain buoyant and hopeful, recently assigned RE teachers themselves need to be 

able to manage challenges to their professional, spiritual and religious integrity. 

In many ways, RARE teachers are called upon to use the gifts of the Holy Spirit as 

they witness to their faith and teach their students. Pope John Paul II has called upon 

all Catholics to develop a ‘missionary spirituality’: 

This spirituality is expressed first of all by a life of complete 

docility to the Spirit. It commits us to being moulded from 

within by the Spirit, so that we may become ever more like 

Christ. It is not possible to bear witness to Christ without 

reflecting his image, which is made alive in us by grace and 

the power of the Spirit. This docility then commits us to 

receive the gifts of fortitude and discernment, which are 

essential elements of missionary spirituality. 

(John Paul II 1990, par.87) 

To have this spirituality means to be enthused by the Holy Spirit, to become like 

Christ with a zealous spirit to evangelise people who have lost a living sense of their 

Catholic faith (Congregation for the Clergy, 1997, par.58c). 
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Before teaching a Unit of Work, it would be useful for teachers to have a set of 

questions about the key beliefs and practices presented so that they can reflect on 

how they came to accept these beliefs and practices themselves. Such an approach 

may assist RARE teachers to consider their faith stance before challenges on their 

spiritual and religious integrity emerge. The Congregation for Catholic Education 

notes, ‘… the effectiveness of religious instruction is closely tied to the personal 

witness given by the teacher; this witness is what brings the content of the lessons to 

life’ (1988, par.96). The process of reflection would be along the lines of, ‘If I am 

inspired to believe this faith concept, how can I communicate this inspiration to my 

students as they learn the value of this faith concept?’ Such a question commits 

teachers to use their content knowledge, to develop pedagogical content knowledge 

skills and to give testimony to their experiential content knowledge. If such a 

question disturbs RARE teachers, then the self-discovery may help them understand 

their limitations (and their strengths) and guide them further along their pilgrimage 

of formation. 

Recently assigned RE teachers need to have a sense of their own personal mission, to 

have a vision of where they would like to take their RE teaching and what they will 

need to support this vision. Teachers need opportunities to help them develop the 

qualities of a Catholic lay educator described as: 

men and women endowed with many gifts, both natural and 

supernatural, who are also capable of giving witness to these 

gifts; they must have a thorough cultural, professional, and 

pedagogical training, and they must be capable of genuine 

dialogue. 

(CCE 1988, par.96) 

RARE teachers may become people with a heightened appreciation of their own 

human spiritual gifts and the special spiritual gifts given to them by God through 

their Baptism and Confirmation. The religious integrity and leadership of aspiring 

RE teachers could be developed around groupings of the seven gifts of the Spirit 

described by the Catechism of the Catholic Church: Wisdom and Understanding; 

Right Judgement and Courage; Knowledge and Reverence; and, Wonder and Awe in 

God’s presence (1994, par.1299). Such a formation would nurture and sustain 

recently assigned RE teachers as they coped with the demands of the RE Units. 
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The formation RARE teachers need to experience goes beyond the professional 

aspects of teaching and requires a deepening of their own personal faith formation – 

a maturity of faith that is the goal of catechesis. This catechesis stems from the Holy 

Spirit ‘… who is the principle inspiring all catechetical work and all who do this 

work …’ (John Paul II 1979, par.72). RARE teachers need to learn to turn, in prayer, 

to the Holy Spirit. They need to believe that, as they implement the RE Units of 

Work, the Holy Spirit forms them: 

In accordance with each one’s spiritual capacity. And [the 

Holy Spirit] sets their hearts aflame with greater desire 

according as each one progresses in the charity that makes 

him [or her] love what he [or she] already knows and desire 

what he [or she] has yet to know. 

(John Paul II 1979, par.72) 

This belief means that teachers should be a ‘living pliant instrument of the Holy 

Spirit’ who seek to ‘invoke the Spirit constantly, to be in communion with [the 

Spirit], to endeavour to know [the Spirit’s] authentic aspirations …’ (John Paul II 

1979, par.72). This catechetical formation acknowledges the role of the other divine 

‘Teacher within’ – the Holy Spirit (John Paul II 1979, par.72). Appreciating the 

significance of the Holy Spirit in their RE teaching needs to be a fundamental 

cornerstone of the formation of recently assigned RE teachers. RARE teachers need 

to understand and draw upon the special power of the Holy Spirit in the teaching of 

Religious Education. The formation is a renewal and re-discovery of the ‘teacher 

within’ and can become the focus of retreat or other personal development programs 

for recently assigned RE teachers. Lay people or religious congregations involved in 

education and spirituality or the Faith Formation team within the CEOWA could run 

these programs. An important element in such programs would be for recently 

assigned RE teachers to share their experiences with one another of teaching RE as a 

person of faith (Rymarz 1997, p.15). 

9.5.5 Recommendation Five: 

That a professional learning pathway be developed for managing the personal and 

professional needs of recently assigned RE teachers 

What does seem critical is that curriculum implementation in RE, especially by 

recently assigned RE teachers, is complemented with a professional learning 

pathway (Culton 2005) to manage the personal and professional demands placed on 

teachers. The creation of such a pathway builds upon the culture of formation 
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outlined in the first four recommendations. The learning professional pathway would 

require the involvement of key stakeholders in the formation of RARE teachers: 

Bishops, Catholic Education Offices, Principals, RE Coordinators, tertiary 

educational institutions and the teachers themselves. The development of the 

pathway would need to be resourced, widely promoted, and encourage open 

participation from recently assigned RE teachers. 

The professional learning pathway would encourage RARE teachers to seek further 

personal and professional formation in five interrelated areas. These five interrelated 

areas are focused on: 

 deepening the content knowledge of recently assigned RE teachers;  

 refining and extending their RE teaching skills;  

 forming partnerships with experienced Religious Educators;  

 seeking opportunities to enhance their faith experiences; and,  

 developing a positive outlook towards teaching Religious Education. 

Deepening Breadth and Depth of Knowledge: RARE teachers need access to further 

study, professional development opportunities and on-line resources that cater 

specifically to further deepening their background of the content of each of the draft 

Units of Work. Regular departmental meetings and annual RE conferences could be 

held to discuss particular topics or themes in the draft RE Course. 

Refining and Broadening of Teaching Skills: Recently assigned RE teachers need to 

experience and practise a range of teaching strategies tailored towards the teaching 

and learning programs in the draft Units of Work. Workshops hosted by a group of 

schools in a region or in departmental meetings could be devoted towards 

developing advanced teaching skills in RE to complement those skills already 

acquired by the recently assigned RE teacher. 

Partnership in Formation: RARE teachers need to feel they belong to a special and 

significant community, a community that helps them ‘… find the light and the 

courage for authentic Religious Education in their unity among themselves and their 

generous and humble communion with the Holy Father’ (CCE 1988, par.44). Cook 

and Hudson (2003, pp.14-15) believe there is a need to ‘professionalize religion 

teaching’. A vibrant professional Catholic teachers’ organisation may need to be 
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created that credentials standards, certifies or licenses religion teachers, caters for 

their professional, social, and religious needs, and provides opportunities for 

collegial dialogue (p.333). The CEOWA could also establish an online ‘Ask the 

Expert’ service to advise RARE teachers on matters relating to implementing the 

draft RE Units. 

Exposure and Immersion Opportunities: Recently assigned RE teachers need to be 

exposed to a range of people who daily live out their faith. This exposure could be in 

the form of guest speakers, video conferencing, or visiting specific Church agencies. 

The teachers could be given the chance to work with specific Church agencies or 

congregations (service learning), or go on pilgrimage to significant religious sites or 

celebrations to be immersed in ‘faith in action’ experiences. The CEOWA or other 

Church affiliated agencies could provide opportunities for recently assigned RE 

teachers to attend courses in Christian spirituality especially for teachers (Treston 

1994), such as personal development programs, retreats, colloquiums or other 

prayerful activities. 

Aspiration as a Religious Educator: RARE teachers need to aspire to become better 

RE teachers. The learning area should continue to be given priority as the most 

important work of the school in which teachers could be involved. There needs to be 

an affirmed career pathway for teachers who see their vocation as Religious 

Educators connected to the responsibilities of religious leadership in schools. A 

strong background in religious leadership should be an important criterion for future 

school leadership positions. 

Recently assigned RE teachers need to believe in themselves and, more importantly, 

in the actions of the Holy Spirit in their own lives. They need to become people with 

a sense of purpose and mission for the work that they do, for ‘the key to good 

religious education is the religious educator, not only as a competent professional but 

as a person of conviction, vision and faith’ (Elliott 2002, pp.24-25). To this end, 

RARE teachers need encouragement and support to develop the drive and dedication 

to cope with the demands of Religious Education. In turn, they will become teachers 

who can inspire the young people in their charge about the Good News that is on 

offer. RARE teachers are the future leaders of Religious Education and, hence, are 

‘… the key, the vital component, if the educational goals of the [Catholic] school are 

to be achieved’ (Congregation for Catholic Education, 1988, par.96). 
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9.6 Further Research 

In 2003, the CEOWA began the introduction of a revised version of the draft 

PAREC, starting with Year 8 and the following year with Years 9 and 10. The upper 

secondary draft RE Units of Work are scheduled to be revised in 2007. With the 

introduction of revised drafts, there is an opportunity to extend the longitudinal 

nature of this study by returning to the interviewees and analysing their perceptions 

of coping with the demands of these new draft Units. Many of the recently assigned 

RE teachers surveyed and interviewed in this study would now have more than five 

years RE teaching experience. It would be useful to investigate how these 

‘experienced’ RE teachers cope with implementing the revised draft of PAREC and 

to track the teachers’ ‘pilgrimage of formation’. Such research would be useful to 

monitor changes in the use of instructional resources and teaching approach, and to 

gauge the deepening level of understanding of the pedagogical and theological 

principles underlying the Units acquired by RE teachers. Alternatively, or 

additionally, another sample cohort of recently assigned RE teachers could be 

identified and a comparative study of their experiences in coping with the demands 

of the revised draft could be made. 

In conjunction with the above, it would be possible to track another cohort of 

recently assigned RE teachers as they begin teaching RE up to 5 years of RE 

teaching experience, revisit these teachers at regular intervals up to 10 years, then 

follow them during their years of RE teaching onwards. Such tracking of the 

formation of teachers may assist further understanding about the personal and 

professional needs of RE teachers. A longitudinal study of the journey in faith 

formation by RE teachers would also assist in a further understanding of the nature, 

complexity, and development of maturity in faith in teachers. 

In 2001, the Catholic Bishops of Western Australia released their Mandate Letter for 

Catholic schools. The Bishops listed, among their responsibilities, the ‘promulgation 

of the Religious Education Program’ and approval for those who teach this RE 

program: 
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The diocesan Bishop alone gives the school community the 

mandate that allows it to be called ‘Catholic’. It is for him to 

ensure that the school’s formation and education programs 

are based upon Catholic doctrinal and moral principles, and 

to approve and, if necessary, withdraw approval from 

teachers of Religious Education. 

(CECWA 2001, par.79) 

In the current industrial and legal climate, such a responsibility requires the issuing 

of clear guidelines as to what constitutes ‘approval’ and the grounds for withdrawing 

such approval. The Congregation of Catholic Education, in the document Lay 

Catholics in Schools: Witness to Faith, described a series of qualities to which 

Catholic lay educators (and consequently, these qualities are applicable to RARE 

teachers) could aspire to, and become identified with, in their school communities 

(CCE 1982, par.26). It may be useful to research further the perceptions of the key 

stakeholders in the Catholic education system: Bishops, administrators, parents, 

teachers and students about these qualities among RE teachers. This research could 

then lead to the development of ‘suitability indicators’ for the appropriate 

appointment and continuance of teachers to teach RE in Catholic schools. 

In relation to the above, this study finds that it cannot be assumed that recently 

assigned RE teachers fully possess the necessary professional, spiritual and religious 

formation when they begin to teach the draft RE Units of Work. This lack of 

necessary formation would particularly apply to young novice teachers. These 

teachers require a time of further catechetical and professional formation during their 

early years of teaching RE. It would be worthwhile if further research could be 

conducted into a number of areas. Firstly, to explore what the catechetical and 

professional needs of young novice teachers are as they journey on their RE teacher 

formation. Secondly, how these needs are integrated but why they are not uniform 

among these teachers. Thirdly, how a mentoring model could be applied, and 

fourthly, what opportunities could be made available that would best suit this group 

of teachers. Furthermore, the introduction of mentorship programs at the system and 

school level could be investigated. A scheme similar to Professional Practice 

Programs that support the internship of trainee teachers could be trialled and 

evaluated or the feasibility of developing a ‘virtual’ co-mentoring network (see 

p.336) could also be explored. 
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Another area for further research to emerge from this study is the relationship 

between certain demographic and professional variables and curriculum 

implementation in Religious Education (Chapter 5, p.213). There is a need to explore 

further the significance of such relationships on the quality of RE teaching. In the 

case of gender, most RARE teachers were female teachers. Does gender create 

important differences in the ways teachers interpret the curriculum and deliver the 

programs to the students? How does this delivery influence male and female students 

(Kallioniemi 2002)? For differences in age groups, do younger teachers connect the 

content better with the needs of students than do older teachers? Is the faith and life 

experience of older teachers more conducive to ensuring that the RE curriculum is 

implemented as intended by the curriculum writers? Concerning further tertiary 

study and teaching load variables, are experienced and trained RE teachers better 

able to contextualise humanitarian issues within the religious formation of their 

students? These questions raise a number of possibilities for research that provide 

avenues for developing excellence in the teaching of Religious Education (Figure 

8.4, p.313). 

Further research could also be done on the intricate connections between being 

witnesses to faith, the professional and spiritual demands of teaching and career 

aspirations for teachers working in Catholic schools. Where teachers in Western 

Australia are expected to promote particular community values (Curriculum Council 

of Western Australia 1998, p.14), the experience of RE teachers could form a useful 

comparison in researching the personal and professional demands on teachers in 

values education. 

Lastly, one important aspect that was often expressed by the recently assigned RE 

teachers was the receptivity of students to the teaching of the draft RE Units. RARE 

teachers are very sensitive to the reactions of their students and channel a lot of 

energy into catering for their eclectic backgrounds. It would appear that this is an 

area of research in urgent need of further investigation. Secondary school students 

are the future Church, the future teachers in Catholic schools, the future RE teachers 

and, importantly, future priests and members of religious congregations. The 

perceptions of students about the teaching of Religious Education need to be taken 

into account and, particularly, what students perceive as the best models of teachers 
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to help young people become decent human beings and devoted witnesses to the 

Catholic faith. 

9.7 Conclusion 

The aspects discussed in implementing the draft PAREC uphold the model of 

curriculum implementation (Fullan 2001) described in an earlier chapter (Chapter 3, 

pp.79-80). This model of implementation incorporated three dimensions: changes in 

the use of curriculum materials; changes in teaching approach; and, adoption of new 

principles or beliefs about how to teach. These dimensions formed part of the 

baseline data that was gathered in the survey and used as the basis for discussion in 

the first round of interviews. Additionally, teachers preferred an approach that 

focused more on the students than the content or, an approach where teachers used 

their own professional judgement, rather than be expected to conform to ‘set 

guidelines’. What did emerge out of the first round of interviews, and what was 

examined more closely in the second round of interviews, was another dimension 

that influenced the implementation of the curriculum – the personal and professional 

formation of the recently assigned secondary RE teachers. This formation had a 

profound impact on how recently assigned RE teachers coped with the demands of 

implementing the draft RE Units. 

Recently assigned RE teachers respond initially to the demands of implementing the 

draft RE Units by assimilating an array of experiences in managing classes, 

preparing lessons, covering the content, and developing a close rapport with 

students. However, such assimilation has a profound impact on the personal, 

spiritual, and religious qualities of RARE teachers. As a result, these teachers search 

for ways to be able to integrate their teacher persona with their own human and faith 

attributes. Such integration allows them to sustain their energy in the face of the 

personal and professional turmoil created by the challenges of implementing the 

draft Units and to inspire them to continue to teach Religious Education. 

The introduction of a new curriculum, such as the draft PAREC, was a significant 

step towards addressing the needs of recently assigned secondary RE teachers. The 

provision of instructional resources and generic teaching and learning programs are 

invaluable aids to establishing confidence in these teachers. However, this does not 

close the door on the formation of teachers as Religious Educators. On the contrary, 
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teachers are also formed and challenged by the Units to become role models who 

live what they teach. RARE teachers find themselves on a journey towards becoming 

better people, better Christians, and better RE teachers. Their personal and 

professional formation encompasses a deepening discernment in understanding 

Religious Education content, pedagogy, and mission. 

This study has accessed the perceptions and feelings of a number of recently 

assigned RE teachers. These teachers reflected on their experiences of implementing 

the draft Perth Archdiocesan Religious Education Course. Their reflections 

suggested that such an RE teaching experience involves many teachers in a 

challenging and ongoing personal, spiritual and professional journey. This journey is 

an essential aspect of the personal, catechetical, and professional formation of RARE 

teachers. The journey can be facilitated by self-reflection, mentors, appropriate 

religious and spiritual formation, professional collegiality and a personal conviction 

towards the vocation of the RE teacher. Curriculum developers would be wise to 

consider and facilitate the interplay of these formative aspects as recently assigned 

secondary RE teachers respond to the exigencies of future RE curriculum 

developments. 
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APPENDIX 1 

Letter to Director of Catholic Education seeking permission 

to conduct research 

30 March 1998 

XX XXXXX XXXX 

Director 

Catholic Education Office of Western Australia 

Dear XXXXX, 

Currently, I am undertaking studies towards a doctorate at the University of Notre 

Dame Australia. My thesis focuses on the teaching practice and understandings of 

[recently assigned] RE teachers by providing a picture of how these teachers 

implement the draft RE Units. I wish to seek permission to conduct my research in 

Catholic secondary schools in the Archdiocese of Perth and the Dioceses of Bunbury 

and Geraldton. 

The thesis research is a qualitative study drawing on survey, interview and 

observation techniques. The first part of this research consists of a survey. Its 

purpose is to obtain data from teachers who are in their second to sixth year of 

teaching experience in Religious Education. Recently, my supervisor, XXXXXX and 

the Dean of the College of Education, XXXXXXX, both commented on the high 

standard that had been applied to the preparation of the survey. I have enclosed a 

copy of the survey for your perusal and comment. The survey is not an evaluation of 

the draft RE Units of Work. 

From the survey a much smaller random sample of the total group will be selected 

and invited to participate in an interview and observation of their teaching in 

practice. As a consultant in this Office, I believe the rapport already established with 

schools and many teachers will assist in the gathering of valuable data. 

The study is timely because little systematic research has been done in this area of 

RE curriculum implementation. The research explores how teachers access and use 

the resourcing provisions and teaching approach of the draft units of work. 
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The findings of this study could be a significant foundational database to RE 

curriculum writers in the preparation of future units and to religious educators 

responsible for the training and ongoing formation of RE teachers. 

At a personal level, the study invites [recently assigned] secondary RE teachers to 

reflect upon their own RE teaching. This reflection can assist them to improve 

themselves both professionally and personally. Within schools, Principals and RE 

Coordinators may benefit from the findings which could provide insights into how 

they can support better their RE teachers, particularly those who are inexperienced or 

have little formal training. 

Lastly, this study may be significant to a wider educational audience. As a study on 

the implementation and adoption of a curriculum innovation, the findings may be 

valuable to educators similarly involved in providing ‘practical, professional 

development plus good support documents that outline accessible resources’ (Interim 

Curriculum Council 1997, p.11). It may also be valuable to personnel responsible for 

training pre-service and in-service teachers in other curriculum areas. 

I look forward to discussing this research proposal with you soon. 

Yours sincerely, 

Chris Hackett 
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APPENDIX 2 

Letter to Principals seeking permission to conduct research 

Mr Chris Hackett 

XXXXXXX 

XXXXX 

XXXX 

April 28, 1998 

XXXXXX 

Principal 

XXXX Catholic College 

PO Box  

Suburb 

WA Post Code 

Dear XXXXXX 

I am a doctoral student at the University of Notre Dame Australia undertaking 

research work into the teaching practice and understandings of [recently assigned] 

secondary RE teachers as they implement the draft secondary RE Units of Work. 

I am seeking your permission to approach your school’s RE Coordinator and 

[recently assigned] RE teachers to participate in this study. 

Initially, with the support of your Coordinator of RE, I wish to invite teachers who 

are in their second to sixth year of teaching experience in Religious Education to 

complete a survey. 

I have enclosed a copy of this survey for your perusal. The survey is neither an 

assessment of a teacher’s competence in teaching RE nor an evaluation of the draft 

secondary RE Units of Work. 

From the survey a much smaller random sample of participating [recently assigned] 

RE teachers will be selected and invited to participate in an interview and 

observation of their teaching in practice.  

Involvement in this research is on a voluntary basis only. The study will maintain 

complete confidentiality about your school and responses from teachers. 

The findings of this study could provide an important database for RE curriculum 

writers and for the training, support and ongoing formation of RE teachers. 

Principals and Coordinators of RE could benefit from the study as the findings could 

provide insights into how schools can support better their RE teachers. 

Participation in the study could also provide opportunities for [recently assigned] 

secondary RE teachers to reflect critically upon their own RE teaching. 
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My supervisor is XXXXXX at the College of Education. She can be contacted by 

phone on XXXXXX. The Director of the CEOWA, XXXXXX, has approved my 

request to approach you in this matter. 

If you or your Coordinator wishes to discuss my request further, I may be contacted 

by phone at work on XXXXXX or at home on XXXXXX. Alternatively, you can 

contact me by email on XXXXXX. 

Thank you for reading this letter. I look forward to your assistance. Would you 

please complete the form below and place it into the return-addressed envelope 

enclosed. This form will need to reach me by Friday, May 8. 

Yours sincerely 

Chris Hackett 

Cut along here           

Please tick the appropriate box. 

 Yes, I approve your request to approach the school’s Coordinator of RE and [recently assigned] RE 
teachers about involvement in this research. 

  

 No, I do not wish the school to be involved in this research. 
 

Signature:         

Principal, X Catholic College 
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APPENDIX 3 

Letter to RE Coordinators outlining procedure for 

completing surveys 

Mr Chris Hackett 
XXXXXX, 
XXXXXX 

Home XXXXXX  
Work XXXXXX  

email: XXXXXXXXX 

Date 

Name XXXXXX 
Coordinator of RE 
School 
Address 
Suburb, Post Code 

Dear XXXXXX, 

Subsequent to our telephone conversation, I enclose the coded surveys for teachers to 

complete by Wednesday, May 20. 

The purpose of this survey is to obtain data from teachers who are in their second to sixth 
year of teaching experience in Religious Education. It is neither an assessment of their 
competence as RE teachers nor an evaluation of the draft RE Units of Work. 

The survey is an important part of my doctoral thesis on the understandings and teaching 
practice of [recently assigned] RE teachers. It is hoped that the findings from such research 
will assist religious educators responsible for providing the training and ongoing formation 
of present and future RE teachers. 

The survey is divided into 5 sections: 

Section 1: Instructional resources 

Section 2: Teaching approach 

Section 3: Underlying principles 

Section 4: Professional experience 

Section 5: Demographic details. 

A code reference is included to maintain the confidentiality of their responses. They are 
asked to supply only the day and month of their birth-dates. This birth-date code reference 
may be used to identify a much smaller random sample of the total group surveyed. This 
sample of teachers will be invited later to participate in an interview process. If a teacher in 
your school is selected for this, a request for an interview will be made through you. Their 
identity will remain anonymous until they choose to accept the request and contact me by 
mail, phone or email. 

mailto:chackett@town.nd.edu.au
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I estimate that the survey should take approximately 15 minutes to complete. When they 
have completed the survey please remind them to put into the envelope provided for them 
and hand on to you. Place these completed surveys into the large, return-addresses envelope 

and mail to me by Wednesday, May 20. 

Again, thank you for your assistance and especially a ‘big’ thank you to your staff. 

Yours sincerely, 

 

Chris Hackett 
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APPENDIX 4 

Introductory Letter about Survey to recently assigned RE 

teachers in Catholic secondary schools in the Archdiocese of 

Perth and the Dioceses of Bunbury and Geraldton, 1998 

Mr Chris Hackett 
XXXXXX, 
XXXXXX 

Home XXXXXX  
Work XXXXXX  

email: XXXXXXXXX 

Date 

School 
Address 
Suburb, Post Code 

Dear Participant, 

The purpose of this survey is to obtain data from teachers who are in their second to sixth 
year of teaching experience in Religious Education. Specifically, the survey explores the 
understandings and practice of [recently assigned] RE teachers in implementing the draft 
RE Units of Work as part of their classroom teaching. 

It is neither an assessment of your competence as RE teachers nor an evaluation of the draft 
RE Units of Work. 

The survey is an important part of my doctoral thesis on the teaching practice of [recently 
assigned] RE teachers. It is hoped that the findings from such research will assist religious 
educators responsible for providing the training and ongoing formation of present and future 
RE teachers. 

The survey is divided into 5 sections: 

Section 1: Instructional resources 

Section 2: Teaching approach 

Section 3: Underlying principles 

Section 4: Professional experience 

Section 5: Demographic details. 
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A code reference is included to maintain the confidentiality of your responses. You are 
asked to supply only the day and month of your birth-date. This birth-date code reference 
may be used to identify a much smaller random sample of the total group surveyed. This 
sample will be invited later to participate in an interview process. If you are selected for 
this, a request for an interview will be made through your Coordinator of RE. Your identity 
will remain anonymous until you choose to accept the request and contact me by mail, 
phone or email. 

I estimate that the survey should take approximately 15 minutes to complete. When you 
have completed the survey please place it into the stamped, self-addressed envelope and 
mail to me by Friday <to be decided>. 

Thank you for agreeing to answer this survey. 

Yours sincerely, 

Chris Hackett 
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APPENDIX 5 
A Survey on the Teaching Practice of recently 

assigned RE Teachers 

Section 1 Instructional Resources 

This Section has items that refer to the curriculum materials you use in your RE classes. 

Your responses will assist in describing how [recently assigned] RE teachers use their 

instructional resources. 

Accessibility 

For each statement, circle the category that best reflects your experience as a beginning RE 

teacher in using the Teacher’s Manuals and Student Books provided by the draft RE Units. 

The numbers represent the following: 1 = strongly agree SA, 2 = agree A, 3 = uncertain U, 

4 = disagree D and 5 = strongly disagree SD  

 As a beginning RE teacher, I tend to find… SA A U D SD 

1. RE Units are easy to follow. 1 2 3 4 5 

2. RE Units are useful in my classroom teaching. 1 2 3 4 5 

3. RE Units reduce lesson preparation time. 1 2 3 4 5 

4. RE Units provide sufficient background material. 1 2 3 4 5 

Frequency of Use 

5. Rank consecutively from 1 most frequently used to 6 least frequently used these 

resources in response to this statement: 

 As a beginning RE teacher, I develop my lessons mostly around… 

• Mastersheets [           ] 

• Resources from the Coordinator of RE [           ] 

• Resources I have created [           ] 

• Student Books [           ] 

• Texts cited in the RE Units [           ] 

• Other  please specify :        [           ] 
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6. As a result of your experiences in teaching RE, what is the most important advice you 

would give [recently assigned] RE teachers about using the curriculum materials 

provided by the draft RE Units? 

           

           

           

           

           

              

Section 2 Teaching Approach 

This Section has items about the teaching approach you adopt in your RE classes. Your 

responses will assist in describing the teaching practice of [recently assigned] RE teachers. 

Teaching process 

For each statement, circle the category that best reflects your experience as a beginning RE 

teacher in using the teaching approach recommended by the draft RE Units. 

The numbers represent the following: 1 = strongly agree  SA , 2 = agree  A , 3 = uncertain  

U , 4 = disagree  D  and 5 = strongly disagree  SD  

 As a beginning RE teacher, I tend to find… SA A U D SD 

  7. Presenting content as outcomes of learning useful. 1 2 3 4 5 

  8. Following the sequence of objectives in the RE Units 

useful. 

1 2 3 4 5 

  9. Beginning with students’ experiences about a topic 

useful. 

1 2 3 4 5 

10. A process of sincere and patient dialogue with students 

useful. 

1 2 3 4 5 

11. Linking students’ experiences with the Gospels 

difficult. 

1 2 3 4 5 

12. Including learning strategies suited to the faith stances 

of all students difficult. 

 

1 

 

2 

 

3 

 

4 

 

5 

13. Organising class liturgies difficult. 1 2 3 4 5 

14. Journal work is easy to include as part of my teaching. 1 2 3 4 5 

15. Formal assessments are easy to include as part of my 

teaching. 

1 2 3 4 5 
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16. Rank consecutively from 1  most preferred  to 6  least preferred  these teaching 

methods in response to this statement: 

 As a beginning RE teacher, I prefer learning strategies that help… 

• Describe and explain information about Catholic beliefs and practices. [           ] 

• Reveal the deeper religious meanings behind Catholic beliefs and 

practices. 

[           ] 

• Interpret significant human experiences in the light of the Gospels. [           ] 

• Reinforce student understanding of Catholic beliefs and practices. [           ] 

• Stimulate active participation and creativity within students. [           ] 

• Other  please specify :        [           ] 

17. As a result of your experiences in teaching RE, what is the most important advice you 
would give [recently assigned] RE teachers about applying the teaching approach of 
the draft RE Units as part of their classroom practice? 

           

           

           

           

           

              

Section 3 Underlying Principles 

This Section has items that refer to your understanding of the underlying principles in 

teaching RE. Your responses will assist in describing the understandings [recently 

assigned] RE teachers share about the underlying teaching principles in RE. 

Religious dimension 

For each statement, circle the category that best reflects your support as a beginning RE 

teacher for the religious dimension of your school. 

The numbers represent the following: 1 = strongly agree  SA , 2 = agree  A , 3 = uncertain  

U , 4 = disagree  D  and 5 = strongly disagree  SD  

 As a beginning RE teacher, I want to assist in 

organising… 

SA A U D SD 

18. School or class Masses. 1 2 3 4 5 

19. The Sacrament of Penance and Reconciliation at 

school. 

1 2 3 4 5 

20. School retreats or RE seminar days. 1 2 3 4 5 

21. Celebrations for key feast days or liturgical seasons at 

school. 

1 2 3 4 5 

22. The inclusion of prayers at school assemblies or events. 1 2 3 4 5 

23. Activities that raise awareness of the Church’s 

missionary work. 

1 2 3 4 5 
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Teaching RE 

For each statement, circle the category that best reflects your perceptions of teaching RE. 

The numbers represent the following: 1 = strongly agree  SA , 2 = agree  A , 3 = uncertain  

U , 4 = disagree  D  and 5 = strongly disagree  SD  

 As a beginning RE teacher, I tend to feel confident 

in… 

SA A U D SD 

24. Managing the demands made on my own faith stance. 1 2 3 4 5 

25. Presenting Catholic beliefs and practices. 1 2 3 4 5 

26. Relating students’ experiences to Catholic beliefs and 

practices. 

1 2 3 4 5 

27. Fostering an atmosphere of Christian love and respect. 1 2 3 4 5 

28. Fostering positive relationships with my students. 1 2 3 4 5 

 

29. Rank consecutively from 1  most important  to 6  least important  these aims of RE in 

response to this statement: 

 As a beginning RE teacher, I believe the aims of RE should encourage students 

to… 

• Develop a closer relationship with God, the Father, Son and Holy 

Spirit. 

[           ] 

• Develop social justice and tolerance for others. [           ] 

• Participate fully in formal prayers and liturgy. [           ] 

• Relate the Gospel example of Jesus to their lives. [           ] 

• Understand God’s intervention in human history. [           ] 

• Other  please specify :        [           ] 

 

30. Rank consecutively from 1  most emphasis  to 6  least emphasis  in teaching the 

content of RE in response to this statement: 

 As a beginning RE teacher, I believe the content of RE should emphasise… 

• Actions for transforming society for the common good. [           ] 

• Knowledge about Catholic beliefs and practices. [           ] 

• Consequences of social issues and trends on human nature . [           ] 

• How the Gospels relate to significant life experiences. [           ] 

• What helps a person to reach full human potential. [           ] 

• Other  please specify :        [           ] 

31. As a result of your experiences in teaching RE, what is the most important aspect of 

the draft RE Units you would advise [recently assigned] RE teachers to regard as 

crucial for their students to learn? 
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Section 4 Professional experience 

This Section has items that relate to your teaching experience in Religious Education. Your 

responses will assist in developing a picture of the professional background of [recently 

assigned] RE teachers. 

Class contact time 

32. How many classes of RE do you teach in each Year level? 

 If no classes, then place a “0” within the brackets  

Year 8: [            ] classes 

Year 9: [            ] classes 

Year 10: [            ] classes 

Year 11: [            ] classes 

Year 12: [            ] classes 

 

33. How many minutes of RE do your classes have, on average, over a 5-day teaching 

week? 

 Fill in the bracket that applies to you to the nearest whole number  

[            ] minutes per week in lower secondary 

[            ] minutes per week in upper secondary 

 

34. Which subject or learning area is your major teaching area? 

            

 

35. Circle the number that best reflects your RE class contact time as a proportion of your 

teaching load. 

1. Less than 25% of my teaching load is in RE. 

2. Between 25% and 50% of my teaching load is in RE. 

3. Between 51% and 75% of my teaching load is in RE. 

4. More than 75% of my teaching load is in RE. 

 

36. Circle the number that represents your years of teaching RE. 

1. I am in my second year of teaching RE. 

2. I am in my third year of teaching RE. 
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3. I am in my fourth year of teaching RE. 

4. I am in my fifth year of teaching RE. 

5. I am in my sixth year of teaching RE. 

Professional background 

37. State when you graduated, tertiary institutions attended and the degree or diploma 

titles conferred. 

For example: 

Year Tertiary institution attended Degree/Diploma Title 

1994 University of Western Australia Bachelor of Science 

1995 University of Notre Dame 

Australia 

Graduate Diploma of Education 

   

Yea

r 

Tertiary institution attended Degree/Diploma Title 

   

   

   

Studies in Religious Education 

38. Have you completed a degree or diploma in Religious Education?  Please circle the 

number  

1. Yes 2. No 

If yes, state graduating year, tertiary institution attended and degree or diploma title 

conferred. 

Year Tertiary institution attended Degree/Diploma Title 

   

   

Progress towards Accreditation to Teach RE 

To meet Accreditation to Teach RE requirements teachers need to complete a Study 

component of 3 tertiary units or its equivalent and an Inservice component. 

39. Circle the number that represents your progress towards the Study component of  

Accreditation to Teach RE. 

1. Not begun 2. In progress 3. Completed 
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40. Circle the number that represents your progress towards the Inservice component of 

Accreditation to Teach RE. 

1. Not begun 2. In progress 3. Completed 

 

41. As a result of your experiences in teaching RE, what is the most important advice you 

would give [recently assigned] RE teachers about acquiring sufficient professional 

background to teach RE confidently in the classroom? 

           

           

           

           

           

              

Section 5 Demographic details 

This Section has items that seek to obtain an overview of the demographic background of 

[recently assigned] RE teachers. 

Personal background 

42. Please circle the number that represents whether you are a: 

1. Female lay teacher 4. Religious brother 

2. Male lay teacher 5. Religious sister 

3. Priest   

 

43. Circle the number that represents your age range. 

1. 21–25 years 5. 41–45 years 

2. 26–30 years 6. 46–50 years 

3. 31–35 years 7. 51–55 years 

4. 36–40 years 8. > 56 years 
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Birth-date code 

44. Please complete the code reference by writing the day and month of your birthday in 

the space provided. For example, 3rd November: 

SCHOOL DAY MONTH 

AM1 0 3 1 1 

Your code reference: 

SCHOOL DAY MONTH 

XXX     

 

Thank you for taking the time to complete this survey. Would you place 

the survey into the self-addressed envelope and post to me by Friday, <to 

be decided>. 
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APPENDIX 6 

Initial Criteria for Selection of the Sample Group 

Tables A6.1 to A6.3 outline how the sample subgroups of low, mean and high were 

selected. Likert scale items in the three categories of instructional resources, teaching 

approach and underlying approaches were allocated scores from one to five. The 

lower score of one represents responses of ‘Strongly Agree’ and the higher score of 

five represents responses of ‘Strongly Disagree’. Mean scores represent typical 

responses (the average of all scored responses) on an item. Each column of lower, 

mean and higher scores was totalled to represent the total scores of each subgroup in 

each category. 

Table A6.1 Instructional Resources 

Likert Scale Items in 

the Survey 

Sample Subgroups 

Lower Scores 

Participants’ total 
score on Likert 
scale items that 
have the lowest 
total score in this 
category. 

Mean Scores 

Participants’ total 
score on Likert 
scale items that 
match the mean 
total score in this 
category. 

Higher Scores 

Participants’ total 
score on Likert 
scale items that 
have the highest 
total score in this 
category. 

Items 1-4 

As a beginning RE teacher, 
I tend to find… 

1. RE Units are easy to 
follow. 

1.0 2.0 5.0 

2. RE Units are useful in 
my classroom teaching. 

1.0 2.0 5.0 

3. RE Units reduce lesson 
preparation time. 

1.0 2.0 5.0 

4. RE Units provide 
sufficient background 
material. 

1.0 2.5 5.0 

Total Subgroup Scores 4.0 8.5 20.0 

Note: Scoring Range: 1=Strongly Agree, 2=Agree, 3=Uncertain, 4=Disagree, 5=Strongly 
Disagree. Scores are given to the nearest first decimal place. 
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Table A6.2 Teaching Approach 

Likert Scale Items in 

the Survey 

Sample Subgroups 

Lower Scores 

Participants’ total 
score on Likert 
scale items that 
have the lowest 
total score in this 
category. 

Mean Scores 

Participants’ total 
score on Likert 
scale items that 
match the mean 
total score in this 
category. 

Higher Scores 

Participants’ total 
score on Likert 
scale items that 
have the highest 
total score in this 
category. 

Items 7-15 

As a beginning RE teacher, 
I tend to find… 

7. Presenting content as 
outcomes of learning 
useful. 

1.0 2.5 5.0 

8. Following the sequence 
of objectives in the RE 
Units useful. 

1.0 2.3 5.0 

 9. Beginning with 
students’ experiences 
about a topic useful. 

1.0 1.6 5.0 

10. A process of sincere and 
patient dialogue with 
students useful. 

1.0 1.8 5.0 

11. Linking students’ 
experiences with the 
Gospels difficult.* 

1.0 2.3 5.0 

12. Including learning 
strategies suited to the 
faith stances of all 
students difficult.* 

1.0 2.5 5.0 

13. Organising class 
liturgies difficult.* 

1.0 2.1 5.0 

14. Journal work is easy to 
include as part of my 
teaching. 

1.0 2.0 5.0 

15. Formal assessments are 
easy to include as part 
of my teaching. 

1.0 2.0 5.0 

Total Subgroup Score 9.0 19.2 45.0 

Note: 

Scoring Range: 1=Strongly Agree, 2=Agree, 3=Uncertain, 4=Disagree, 5=Strongly Disagree. 
Scores are given to the nearest first decimal place. 

* On Items 11, 12 and 13 the mean scores were calculated by subtracting the initial mean score 
from 5 because the items were written in the negative. 
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Table A6.3 Underlying Principles 

Likert Scale Items in 

the Survey 

Sample Subgroups 

Lower Scores 

Participants’ total 
score on Likert 
scale items that 
have the lowest 
total score in this 
category. 

Mean Scores 

Participants’ total 
score on Likert 
scale items that 
match the mean 
total score in this 
category. 

Higher Scores 

Participants’ total 
score on Likert 
scale items that 
have the highest 
total score in this 
category. 

Items 18-23 

As a beginning RE teacher, I 
want to assist in 
organising… 

18. School or class Masses. 1.0 2.2 5.0 

19. The Sacrament of 
Penance and 
Reconciliation at 
school. 

1.0 2.5 5.0 

20. School retreats or RE 
seminar days. 

1.0 2.0 5.0 

21. Celebrations for key 
feast days or liturgical 
seasons at school. 

1.0 2.3 5.0 

22. The inclusion of 
prayers at school 
assemblies or events. 

1.0 2.0 5.0 

23. Activities that raise 
awareness of the 
Church’s missionary 
work. 

1.0 1.9 5.0 

Items 24-28 

As a beginning RE teacher,  
I tend to feel confident in… 

   

24. Managing the demands 
made on my own faith 
stance. 

1.0 2.0 5.0 

25. Presenting Catholic 
beliefs and practices. 

1.0 2.0 5.0 

26. Relating students’ 
experiences to Catholic 
beliefs and practices. 

1.0 2.0 5.0 

27. Fostering an 
atmosphere of Christian 
love and respect. 

1.0 1.6 5.0 

28. Fostering positive 
relationships with my 
students. 

1.0 1.5 5.0 

Total Subgroup Score 11.0 21.0 55.0 

Note: Scoring Range: 1=Strongly Agree, 2=Agree, 3=Uncertain, 4=Disagree, 5=Strongly Disagree. 
Scores are given to the nearest first decimal place. 
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APPENDIX 7 

Letter to RE Coordinators about contacting participants 

for the First Round of Interviews 

Mr Chris Hackett 
XXXXXXXXXXX 

XXXXXXXXXX 
Home XXXXXXXXX 
Work XXXXXXXXX 

email: XXXXXXXXXXXXXX 
 
<REC First & Last Name> 
Coordinator of Religious Education 
XXXXXX Catholic College 
XXXXXXXX 
XXXXXX 
XXXXXX 
 
Dear <REC First Name> 
 
As mentioned in our last telephone conversation, I am proceeding to the next phase of my 
doctoral research through the University of Notre Dame Australia. I enclose a list of coded 
participants that I wish to interview as part of this next phase. When the interviews have 
been completed you will receive a summary of the findings of the survey. 
 
The purpose of the interview is to explore in greater detail the views of [recently assigned] 
RE teachers about how they implement the draft RE program. In particular, I am interested 
in finding out why different groups of [recently assigned] teachers use certain curriculum 
materials and teaching approaches in their classroom. 
 
At this stage I am concentrating on obtaining a range of interviews. The interview will take 
approximately 20 minutes and the interviewee’s responses will remain confidential. A 
transcript of the interview can be given to the interviewee for verification. 
 
Would you pass on to these teachers their letter of invitation to participate and ask them to 

contact me by mail, phone or email by Monday 19 October. 

Birth-date 

Code 

Teacher 

Type 

Age Range RE Years 

Taught 

Main Subject Area 

03/08 Female lay 
teacher 

26-30 years Second year English (Lower Secondary) 

04/10 Male lay 
teacher 

31-35 years Fourth year History 

Note: Birth-date code consists of the day and month of the teacher’s birthday. 

 
Again, thank you for your assistance and especially a ‘big’ thank you to your participating 
teachers. 
 
 
 
Yours sincerely, 
Chris Hackett 



 

 369 

APPENDIX 8 

Letter of Invitation to Participant to be involved in the 

Interview Phase of the Study 

 
Mr Chris Hackett 
XXXXXXXXX 

XXXXXXXX 
Home XXXXXXXX 
Work XXXXXXXX 

EmailXXXXXXXXXX 
 
 
Dear «Birth-date_Code» 
 
A few months ago you completed a survey as part of my doctoral research work through the 
University of Notre Dame Australia. The aim of the survey was to explore how [recently 
assigned] RE teachers implemented the draft RE program. 
 
I truly appreciate the valuable contribution you made in the survey. Your responses 
reflected the thoughts and feelings of a number of other teachers. For this reason I need your 
assistance again in clarifying some aspects for me to understand better the responses 
received. 
 
I wonder if you would consider participating in an interview. The purpose of the interview 
is to explore in greater detail why [recently assigned] RE teachers use certain curriculum 
materials and teaching approaches in their classroom. 
 
Your responses will be respected because they are what you believe to be true. Your views 
will remain confidential–at no stage will your identity be known in the research findings. A 
transcript of this interview can be sent to you for your verification. 
 
I appreciate that such participation could be challenging and I offer three options for you to 
consider: 
 

Option 1: 
Face to Face Interview – This interview will last about thirty minutes. I will meet with you 
at a time that is convenient. 
 

Option 2: 
Telephone Interview – This interview will last about thirty minutes by telephone. 
 

Option 3: 
Extended Written Response – I will send you the interview questions and invite you to reply 
with extended written responses within a week. There will be a follow up telephone call to 
clarify or discuss your responses. 
 
If you decide to participate, would you complete the tear off slip below and place it into the 

stamped, return-addressed envelope by Monday 19 October. 
 
Once again, thank you for your contribution. The data collected to date has been invaluable 
in describing the efforts and challenges of [recently assigned] RE teachers. 
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Yours sincerely 
 
 
 
 
Chris Hackett 
 
            
Return this slip in the stamped self-addressed envelope supplied by Monday 19 October 

 
Tick the option you wish to participate in: Please provide the following information: 
 

 
Option 1– Face to Face Interview  Birth-date Code:    

    

 
Option 2 – Telephone Interview  Name:      

    

 
Option 3 – Written Response  School:      
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APPENDIX 9 

First Interviews Schedule 

Introduction 

The purpose of this interview is to explore in greater depth and detail your 

understanding of how the new RE program is implemented. 

I appreciate the valuable contribution you made in the survey. The responses you 

made reflected the views of a number of other teachers. For this reason I need your 

assistance again in clarifying some dimensions for me to understand better the 

responses received. 

Your responses will be respected because they are what you believe to be true for 

yourself. Your views will remain confidential–at no stage will your identity be 

known in the research findings. A transcript of this interview will be sent to you for 

your verification. The data obtained from this interview will be collated with other 

interviews. 

This interview will last about thirty minutes. Do I have your permission to record 

your responses on this audio tape? 

To help focus your responses, would you Refer to an RE Unit you taught last term. 

Are there any questions before we begin? 

Question 1: 

Refer to an RE Unit you taught last term. 

 Before you started, what considerations were uppermost in your mind about 

teaching this Unit to your students? 

Question 2: 

Many teachers indicated that they used the Mastersheets and the Student Book 

frequently in their lessons. 

 Why do you think this is the case? 
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 How do you feel about using these materials? 

Question 3: 

A number of teachers commented that the curriculum materials in the Units should 

be matched or modified to the background or experiences of students.  

 Why should this be the case? 

 How do you respond to the view that such an approach avoids students 

learning about Catholic beliefs and practices? 

Question 4: 

A number of teachers found linking students’ experiences with the Gospels difficult. 

 Why would that be the case? 

 Should [recently assigned] RE teachers make more use of the Scriptures in 

their lessons? Explain. 

Question 5: 

A number of teachers indicated that organising liturgies was difficult. 

 What difficulties are they referring to? 

 Why do think many [recently assigned] RE teachers find organising class 

liturgies difficult? 

Question 6: 

Many teachers mentioned that developing social justice and tolerance for others was 

the most important aim of RE. 

 How do you feel about this being the most important aim? 

 What do you expect your students to have achieved by the end of a RE Unit? 

Why? 
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Question 7: 

Can you describe for me the principles you follow or the vision you have in mind 

about the teaching of RE? 

Question 8: 

How did you come to follow these principles (or vision)? What influences were 

significant to you in developing your understanding of these principles (or this 

vision)? 

Question 9: 

Many teachers commented that having a sufficient professional background and 

strong faith witness was important to teaching RE. What would you like to see 

happen in the future to the formation of RE teachers? 

Closing 

Summary of key points made during the interview: 

 

 

Thank you for taking the time to be interviewed. I appreciate that teaching RE is a 

challenging task. I hope that the remainder of the year is worthwhile for you. 

I will be transcribing your responses and when complete I will give you a copy for 

your perusal. If you have any concerns then please let me know. 
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APPENDIX 10 

Letter and Questions for Participants who agreed to do a 

Written Response 

Mr Chris Hackett 
XXXXXXXXXX 
XXXXXXXXXX 

XXXXXXXX (Home) 
XXXXXXXX (Work) 

email: XXXXXXXXXXXX 

 

 
Dear <Participant> 
 
Thank you for agreeing to answer the interview questions. 
 
The purpose of these questions is to explore in greater depth and detail the understanding of 
[recently assigned] RE teachers in implementing the new RE program. 
 
Your views will remain confidential – at no stage will your identity be known in the 
research findings. The data obtained from these questions will be collated with other 
interviewees. 
 
In making an extended written response please Refer to an RE Unit you taught last term. 
Take the time to reflect carefully about the question. I would appreciate paragraph (or 
longer) answers–do not let the space provided inhibit your comments! 
 
Please feel free to contact me at home or work if you have any queries about answering 
these questions. Your written responses should be returned to me in the return-addressed 

envelope by Friday October 30.  

 

 
Yours sincerely 
 
 
 
 
Chris Hackett 
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Birth-date Code: ______________________ 

Name: _____________________________ 

School:_____________________________ 

Question 1: 

 
Refer to an RE Unit you taught last term. 

 

 Before you started, what considerations were uppermost in your mind about teaching 
this Unit to your students? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Question 2: 

 
Many teachers in the survey indicated that they used the Mastersheets and the Student Book 

frequently in their lessons. 

 

 Why do you think this is the case? 
 

 How do you feel about using these materials? 
 
 
 
 
 
 
 
 
 
 

Question 3: 
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A number of teachers commented that the curriculum materials in the Units should be 

matched or modified to the background or experiences of students.  

 

 Why should this be the case? 
 

 How do you respond to the view that such an approach avoids students learning about 
Catholic beliefs and practices? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Question 4: 

 
A number of teachers in the survey found linking students’ experiences with the Gospels 
difficult. 
 

 Why do you think that would be the case? 
 

 Should [recently assigned] RE teachers make more use of the Scriptures in their 
lessons? Explain. 
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Question 5: 

 
A number of teachers in the survey indicated that organising class liturgies was difficult. 
 

 What difficulties are they referring to? 
 

 Why do you think many beginning RE teachers find organising class liturgies difficult? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Question 6: 

 
Many teachers mentioned that developing social justice and tolerance for others was the 
most important aim of RE. 
 

 How do you feel about this being the most important aim? 
 

 What do you expect your students to have achieved by the end of a RE Unit? Why? 
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Question 7: 

 
Describe for me the educational and theological principles you follow or the vision you 
have in mind about the teaching of RE. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Question 8: 

 
How did you come to follow these principles (or vision)? What professional and personal 
influences were significant to you in developing your understanding of these principles (or 
this vision)? 
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Question 9: 

 
Many teachers commented that having a sufficient professional background and strong faith 
witness was important to teaching RE. What would you like to see happen in the future to 
the formation of beginning RE teachers? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Thank you for taking the time to be interviewed. Please place your responses into the 

return-addressed envelope and send to me by Friday October 30. 
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APPENDIX 11 

Letter of Invitation to participate in  

the Second Round of Interviews 

Mr Chris Hackett 
XXXXXXXX 
XXXXXXXX 

Home XXXXXXXX 
Work XXXXXXXX 

email: XXXXXXXXXXXX 
 
 
Dear «M_1st_Name» 
 
About six months ago you participated in an interview as part of my doctoral research work 
through the University of Notre Dame Australia. The aim of the interview was to explore in 
greater detail how beginning RE teachers implemented the draft RE program. 
 
I truly appreciate the valuable contribution you made in the interview. Your responses 
reflected the thoughts and feelings of a number of other teachers. You will find a 
transcription of your interview attached to this letter. 
 
From analysis of these transcriptions there are a few key issues still to be further 
investigated. I wonder if you would consider participating in a second interview. The 
purpose of this second interview is to present you with some of the findings and to seek 
your opinions about them. 
 
This interview will be shorter than the first and your views will remain confidential. A 
transcript of this interview will also be sent to you for your verification. 
 
I understand that at this time of the year, teaching can be very hectic. However, if you could 
spare twenty minutes I would be very grateful. 
 
If you do not mind I will contact you in the next week to discuss the possibility of your 
involvement in this second interview. 
 
 
Yours sincerely 
 
 
 
 
 
Chris Hackett 
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APPENDIX 12 

Second Interviews Schedule 

Thank you very much for agreeing to do this second interview. 

The questions in this interview are designed to explore how you feel about teaching RE 
since the last interview. 

Do you have a copy of your transcript from the first interview with you? 

Before you answer these questions please reflect upon your responses from the first 
interview. 

The more complete an answer you can give, will be very much appreciated. Feel free to use 
examples where appropriate. 

Q1: Where do you stand now in relation to your RE teaching? Are things still: 

 

 • the same as the last interview? 

 

 • different? 

 

 • worse? 

 

 • better? 

 

 

Q2: To what extent do you feel teaching RE is similar to the other subjects you 

teach? Use an example to explain your response. 

 

Q3: To what extent do you feel teaching RE is different to the other subjects you 

teach? Use an example to explain your response. 

 

Q4: What is the best and most special about teaching RE for you? 

 

Thank you very much for taking the time to answer these questions. 
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APPENDIX 13 

Second Interviews Written Responses 

Thank you very much for agreeing to write answers to the second interview questions. 

These questions are designed to explore how you feel about teaching RE since the last 
interview. 

You will need to have a copy of the transcript of the your written responses to the first 
interview questions with you. 

Before you answer these questions please review your responses from the first interview. 

The more complete an answer you can give, will be very much appreciated. Feel free to use 
examples where appropriate. 

Q1: Where do you stand now in relation to your RE teaching? Are things still: 

 

 • the same as the last interview? 

 

 • different? 

 

 • worse? 

 

 • better? 

 

 

 You can select one or more of the bullet points to support your response. 
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Q2: To what extent do you feel teaching RE is similar to the other subjects you 

teach? Use an example to explain your response. 

 

 

 

 

 

 

Q3: To what extent do you feel teaching RE is different to the other subjects you 

teach? Use an example to explain your response. 

 

 

 

 

 

 

Q4: What is the best and most special about teaching RE for you? 

 

 

 

 

 

 

 

 

Thank you very much for taking the time to answer these questions. 

Please place your completed sheet in the return-addressed envelope and post to me 

by Monday, May 17. 
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