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Appendix M
Example of LDP planning: Year 1 listening tasks
LANGUAGE DEVELOPMENT PROJECT
YEAR 1 LISTENING PROGRAM OVERVIEW
TERM 3, 2000, as at 24/7/00.
CLASS: Room 14
TEACHER: T1P
TIMETABLE: Thursdays 8.50-9.30am.
LISTENING TASKS: WHOLE CLASS & SMALL GROUPS
1. GOALS
 To build children’s awareness of the difference between hearing and listening.
 To develop children’s awareness of the signs of ‘good listening’.
 To encourage children to monitor their listening behaviour and improve it as
necessary.
 To direct children towards various types of listening behaviour. For example,
General listening – choosing to focus on the speaker’s voice.
Listening in noise – choosing to ignore background noise.
Listening for a purpose – to find out the speaker’s intent.
Listening for practice – to ‘get better’ at listening.
Listening as part of group activities – to participate as expected.
 To reinforce explicit listening behaviours.
 To review listening achievements.
 To reflect on WHAT, WHY, WHEN, WHERE & WHO we listen to.
2. OVERVIEW
WEEK 2. WHAT IS LISTENING?
Focus to the first 3 goals.
Talking about ears (briefly).
Looking for listeners… eyes, ears, hands, feet, tools, award points.
Listening times & listening breaks.
Good listeners in the whole group.
Good listeners in small groups.
WEEK 3. LISTENING PRACTICE.
Various types of listening.
Choosing to focus on the speaker… shared story telling.
Listening in noise… ignoring distractions.
Listening practice… clapping key words, listen and remember, listen and copy, listen
and trick.
Group listening teams… games for points and rewards.
WEEK 4. REINFORCING & REVIEWING LISTENING BEHAVIOURS
Class listening models, listening scouts, listening recorders, listening helpers.
Self-evaluation… for portfolios. (Rubrics)
Listening posters.
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WEEK 5. EVALUATION
Who needs what next?
Self- evaluation.
Role-plays.
Classroom: ‘good listening signs’.
3. STUDENT OUTCOME STATEMENTS
Proposed outcomes: from SPEAKING & LISTENING SL1-SL4 pg 8-9 English
SOS. Specifically: Listening level 1. Pg 11, English SOS.
 In the classroom, chn ‘respond to simple questions, instructions, stories &
statements.’
 ‘…use strategies to improve communication… their body language demonstrates
active listening.’
 ‘They listen to speakers and contribute comments or questions.’
Listening level 2. Pg 12, English SOS.
 ‘consider ways in which speaking and listening change according to the
demands of the situation.’
 ‘…take into account the purposes for speaking and listening … observe
conventions of taking turns, asking questions & showing respect…’
Listening level 3. Pg 13, English SOS.
 ‘… follow information presented in group discussions… or, with help, from an
audio or video text on a familiar topic.’
Listening level 4. Pg. 14, English SOS.
 ‘…in small group discussion they listen and respond constructively’
 ‘…they monitor and respond to strategies used by speakers to influence
audiences’ (Volume, stress, rate of speech, special effects etc.)
Carmel Bochenek and T1P, 7/00
LISTENING TASKS: WHOLE CLASS & SMALL GROUP. YEAR 1, 2000.
EXAMPLE OF DETAILED PLANNING
WEEK 2. WHAT IS LISTENING?
1. Talk briefly about ears, hearing and listening.
 Text: Clare Has an Ear Infection. (Optional).
2.




Looking for listeners.
Highlight good listeners with highlight stickers, positive comments.
Describe why they are good listeners: eyes, ears, hands, feet, tools.
Decide on point system for the morning… reward for class or individuals?

3. Listening times and listening breaks.
 Listening time: Pet Whispers (variation on Chinese Whispers). Try a sample of 6
good listeners using a short sentence about a pet. The class observe. Those who
listen correctly earn points.
 Try the whole class or small groups with 1 adult / group.
 At the end of the game it’s talking time until the ‘LISTEN’ cue eg. a special
word, sound, action or routine. What will we agree on today? eg. A pet name,
noise or mime.

279





Listening time again: a longer message or more children in the group.
Those who speak have to sit out… like musical chairs.
Listening grand final…. Who can get the message right every time? Points &
highlight stickers.

4. GOOD listeners in the whole group / small groups.
Games to try…
 Recognition of environmental sounds… All listen, teacher describes, chn guess.
 Guess the sound…. 2-3 chn turn away, others make a sound, the chd who
identifies the sound makes the next sound.
 Guess the person… 1 child turns away… teacher points to children 1 at a time to
say a simple phrase eg. ‘I have a pet turtle’. If the first child identifies the
speaker, they swap roles.
 Copy the rhythm… teacher models, children copy. Those making errors or noise
are ‘out’… keep playing to find a listening champion.
 Add to the list (a variation on Grandmother went to market). Each child says, “I
have a pet ____”, the next child repeats that message, using the first child’s name
and pet and then adds his/her own pet. The idea is to keep the list going until
children forget what they heard. Keep playing to find a new listening champion.
 Listen for a key word form a shared book eg. “Bertie” in the “Bertie the Bat
story”. Every time that word is said, the children have to clap, put their hand up,
flap their bat wings etc.
CONVERSATIONS WITH MY PET. Transition to writing.
 Writing idea… talk about listening to our pets talk.
 What would they say? What would we say?
 Work in groups to TAKE-TURNS to tell our stories briefly. Those ready to write
begin, those needing ideas LISTEN to peer and adult models.
 Recall models, listen to the number of words, model the written text, focus group
writing of a conversation with a pet.
 TIME to listen to each other’s work. Recall good listening.
Carmel Bochenek & T1P, 7/00.
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Appendix N
A visual representation of theory and context for this research,
Chapter 1
Teachers’ beliefs about language development practices in early childhood classrooms:
Stimuli for research questions

Early childhood classrooms
are complex research
contexts:
•
•
•
•
•
•

•

Developmentally
appropriate curriculum,
Integrated curriculum,
Individual learning styles,
Students’ strengths &
needs,
Language-based
educational risk,
Assessment, teaching &
learning,
Teachers’ strengths and
needs.

Individual
teachers…
theories,
beliefs,
experiences
& practices
?

Frameworks for teacher
decision-making:
theory & practice
• Personal construct
theory,
• Social judgement
theory,
• Naturalistic
generalization,
• Teacher judgements,
• Specialist input,
• School-based change
processes (CBTD,
peer coaching etc.),
• Collaborative
decision-making
processes,
• Other.

Research Questions:
1.

To what extent do teachers’ personal constructs
of language-based educational risk determine
their pedagogy for students at risk?

2.

Which influential factors shape early childhood
teachers’ thoughts and pedagogy for students at
educational risk?

3.

What are the implications of the co-construction
of classroom language development plans for
effecting transitions in teacher thought and
pedagogy?
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