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Please answer Question 11 by marking with a cross (X) where you think you fit

on the scales.

11a.T am finding Farm Practice

11b. I am finding Farm Practice

1lc. After a day on the farm I am

11d. S0 far as farm worlk 15 concerned
T am

1le. 3o far as my career is concemed

I am finding that Farm Practice is

11f. When it comes to drwing tractors and
other machinery, I rate myself’ as

11g. When working with machinery
in general, T would say I am

11h. When working with machmery
i general, I would say I am

11i. When given a difficult task like
calibrating a drench gun or spray
unit, I would learn to do it

11. When I look back to the
beginning of the year, Farm
Practice iz

Fartoo | | | | | |

Eq!

Ve |1 1 | |

sy 1 2 3

interesting 1 2 3

Wotatall| | | | | |

tired 1 23

Coping || | | 1 |

ety well | 103

Very | | | | 1 |

relevant | a3

Ve | | 1 ) | ]

confident | a3

Verp | 1 1 | 1 |

corfident | 03

Very |1 | | 1 |

sl

Leamntodo | | | | | |

ed] 2 3

it caickly 1 2 3

Ifuch better than | 1]
Iwras expecting | 2 3

Answer Question 12 by ticking only the box that applies to you.

12.  Atthe present time, I believe that T am coping with Farm Practice

al:IExtremely well
b |Quite wel
c I:l Satisfactorily

(ll:lBorder]jne copingnot-coping

el:lNot coping
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If you ticked (a), (b) or (¢) |
— »{ go to Question 13 on page 8

[f—————

A

Much too

4 3 6 diffieult
Most

4 5 &  uninteresting
Physically

4 5 6  exhausted
Mot coping

4 5 6
Totally

4 5 g irelevant
Rather

4 5 g frightened
Rather

4 5 5 frightened
Foosdy

4 5§ skilled
Newer

4 5 f leam
Mot so good

4 5 8

If you ticked
(d) or (e)
go to Question 14
also on
page 8

as | expected

—
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13. If you ticked (a), (b) or (c) to Question 12, reflect upon your answer ... ... ...
Now write in the space provided what personal qualities yvou helieve you have
that enahle you to cope with Farm Practice.

Write your answer in the space below,

Go to
.| Question 15
on page 9

14. If you ticked (d) or (e) to Question 12, reflect upon your answer ... ... ...
Now write in the space provided what it is that is making it difficult for you
to cope with Farm Practice.
Write your answer in the space below.

Go to
| Question 15
on page 9
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PART E - AUTOMOTIVE WORKSHOP

Answer Question 15 by marking with a (X) where you think you fit on the scales.

15a. [ am finding Autemotive "Workshop Very | Most
interesting | 2 3 4 5 [ utiititeresting
15b. T am finding Automotive Workshop Much too | Fartoo
difficult 1 2 3 4 5 6 easy
15¢. Where Autemotive Wotkshop iz Coping | Hot
concerned, T am werywell 1 2 3 4 5 & coping
15d. So far as my career is concerned Very | Totally
Autometive Wotlcshon s televant | 2 3 4 5 &  imelevant
15e. When [ compare now with the Iiuch better than | Mot s0 good
the beginning of the year, Iwasexpecting 1 2 3 4 5 & aslexpected

Automotive Workshop is

Answer Question 16 by ticking only the box that applies to you.
16. At the present time, I believe that I am coping with Automotive Workshop

alIIEXtremely well dl:IBorder]jne copihgnet-coping Go to
Go to Question
Question hl:IQuite well eDNot coping 17h
17a c I:I Satisfactonly
L] v

17a. If you ticked a, b or c in 17h. If you answered d or e in
Question 16 above, comment Question 16 above set down
on the qualities you have OR what you believe makes it hard
that enable you to cope with for you manage Automotive
Automotive Workshop workshop.

—— [Write vour answer to Quesiion 17 in the space below .+

Go to
Question 18
on page 10
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18. Answer Question 18 by marking with a (X) where you think you fit on the scales.

18a. T am finding Facilities Development Very | | | | | | Mlost
intere sting 1 23 4 54 uninterssting

18b. T am finding Faciliies Development Much too | | | | | |  Fartoo
diffieult 1 23 4 5 A easy

18c. When I compare now with the Much better than | | | | | | Hotsogood

the beginning of the year, Iwasexpecting I 2 3 4 5 6 aslexpected
Facilities Development 1z
18d. So far as my career is concerned Very || ||| | Totaly
Faciliies Development is relevant 1 2 3 4 5 g irelevant
18e. Where Facilities Development is Coping | J J J J | Mot
concerned, I am werywell 1 2 01 4§ 4 coping

Question 19 asks you to look more deeply into your answer to Question 18e above.
Tick the boxes that apply to you.

9. The reasons I am coping/not coping with Facilities Development are:

aI:II like Faciliies Development
b I:II like the teacher(s)

l:l:II see its importance for my career

(II:II don't ke the teacher(s)

e I:II have been lucky to get tasks
that I can de

fl:II am good with my hands

gI:IIt has nothing to do with

Iy career

hl:II work hard

II:II am no good with my hands
jI:IThere 15 too much other wotlk
which is more impottant for me

kl:ll:aci]ities developtment iz an
important part of farming

ll:IToo much emphasts on correct
safety procedures

mI:IThe leids muck around
11|:|The kids are cooperative
DI:II do not worlc hard
pI:IThe teachers are useless

qI:II amn afraid of some

machines

1‘|:|I love welding

sl:lThere are insufficient
tools

tI:IThe tasks are trinal

11|:|I don't want to do it

VI:IPaci]ities Development 15
not part of real farming

wl:lhsuﬁicient emphasis on
correct safety procedures

Xl:II am not mnterested in
Facilities Development

19y. Is there anything else to add about the way you are coping/not coping with

Facilities Development? rite vour answer in the spaces below.
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PART G - SELF-EVALUATION

Answer Questions 20 - 23 by ticking the boxes that apply to you.
20. WhenI get a grade of V, H or S in a task or assignment in the THEORY or classroom
work it is usually because:

al:II am good at school work fl:IThe teacher was in a good mood

b I:I'I'he assigninent was easy gl:II planned the worl carefully
c l:II worked hard to aclieve the hl:II was lucky to find the nght
WV, Hor 3 grade bools

I|:|It was an mteresting assignment
j|:|'1"he class cooperated with the teacher

(l|:|I am well organised
e|:|I ‘sucked up to the teacher

21. WhenI get a grade of ND or U in a task or assignment in the THEORY

subjects it is usually because:

al:lIt wasn't my day

b l:II arm not much of a reader

11|:|I am not well organised
II:II am an outdoors person

c l:II couldn't find the right references
(l|:|'1"he teacher was in a bad mood
e|:|I didn't 'suck! up to the teacher

f I:I'I'he other kads mucked around
so I couldn't work

g|:|I didn't understand the assignment

jI:II am not good at school work
kI:IThe assignment was boring
II:II didn't do any work
mI:IThe assignment was too hard

22. WhenI get a grade of V, H, or S on the FARM or in the WORKSHOP it is usually

because:

a| |k the job

b |1 work hard at the job

c|:|I atn a good farm wotlcer
(l|:|I am a skilled driver

e|:|I ‘suck’ up to the superwizor
fI:II am lucky to get job that I can do

gI:IIt is an easy job

llI:II like the supervisor

II:IMy wotk mates help me
jI:IIt is an interesting job

kI:IThe job iz physically tough
II:IThe supervisor is in a good mood

23. WhenI get a grade of ND or U on the FARM or in the WORKSHOP it is usually

because:

al:II don't try

b l:lI don't work hard enough
cl:II don't have the physical strength
(l|:|I amn an mexperienced farmer
e|:|I amn afraid of some ardmals
f|:|The supervisor iz n a bad mood
g|:|'1"he job 18 too hard

11|:|I don't understand what has to be done

II:II am not interested in the job
jI:IThere 15 no challenge m the job
II:II don't 'suck’ up to the supervisor
1n|:|I don't have the drving skills
nl:IThe other kids fool around

DI:II fear for my safety
pI:IThe other lds don't help me
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Question 24 asks you to compare yourself with your peers who are still at school
on a number of matters. Answer this Question 24 by ticking only the boxes that apply to you.

24. Tick the boxes that apply to you Greater  Aboui the Less Ne
Same
a. When compared with the TEE, I:I I:I I:I

the cquantity of study iz

b. When compared with the TEE, the
difficulty of the Sentor Ag course is

c. The clanty of my wision of my future career is

d. The responsibiliies that I have for
iy own life are

e. My experience of ife in general iz
f. Iy ability to relate to adults iz

g. The amount of money that I have
to spend on myselfis

h. Iy ability to relate to young people
of the opposite gender 1z

L The amount of trust that 1z placed m me 1=
j. Wy worle ethic is

k. The degree of responsibility that T hawve for
other students in my school iz

1. The quantity of time that I can call
Ty oW 18

m. Wy general level of self-confidence is
n. Iy general level of work: skills iz
o. MMy manual thand skills) are

oot 0O ddd O gdd g o
oot O oo o gad ot O
OO0o0o O odo o ggo od
0000 O OoUugd O ogo oo o ock

p. My degree of zatisfaction
with my schooling iz

It is most likely that you have friends who are no longer at school. Question 25 asks you to
compare yourself with your peers who are no longer at school.

25a.1 am different from my friends who have left school
Tick the box that applies to you. I:I Tes I:I He

25b. Use the space below to explain your answer to Question 25a.
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PART H - MANAGEMENT
Questions 26 to29 look at some personality factors that may affect the way you
manage the Senior Agricultural course.

26. When I have some free time, the thing that I like doing best is

Tick your TWO most frequent behawior patterns.

al:lPlayﬁlg 0¥ s gl:l‘-?\forking m the garden
b |Reading h[  |Making things
c|:|Going for a walle by myself I|:|Cookmg
(ll:IPlaying or traimng for sport jl:IPlaying a musical mstrument
el:ITo be with my horse kl:IWorking on the farm
fl:l Getting with a group of fends ll:l.Tust being by myself
atd just tallung and mucking arousnd
27. I'would describe myself as: (Tick one box only.)
al:ltotally extraverted (ll:lpaﬂia]ly miroverted
b Dpartia]ly extraverted e |:|tota]ly mitreverted

c |:|neither mtroverted nor extraverted
Answer Question 28 by ticking the boxes that apply to you.

28. AsTlock back over the wear, I believe that the decision I made to join the

Semor Agricultural course

a|:|is the right one I|:|Wi]l not lead to frther study

b l:lwas forced on me by _]l:lwﬂl hinder me from
poor results n Tears 2 to 10 achieving career goals

c |:|has been well thought out kl:|wﬂl lead to further study

(ll:lwi]l enable me to fulfil career goals ll:lwas my own choice

el:lwas made freely ml:lwas made hastily

fl:lwas forced on me by my parents nl:lis the wrong one

gl:lwas forced on me by other nl:lis a mature decision for
authortties a person of my age

lll:lwas made immaturely

Answer Question 29 by ticking only the box that applies to you.
29. Owverall, I believe that I have managed the transition from Year 10 to the
Senior Agricultural course

al:lvery well I:l (ll:lpoorly
[ managed
hl:lwe]l el:lnot at all
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PARTI- RESIDENTIAL

Non-Residential students

Questions 30 to 46 below go to Question 50 on page 17
Questions 30 to 46 deal with the residential side of the Senior Agricultural Course.
This set of questions looks at what living away from home is like for you.

Please use a cross () to indicate where you think you fit on each of the scales.
30. Tam finding living away from home Easy | | | Very
1 2 3 difficult
31. I miss my parents Mot at all | | | Very
1 2 3 mach
32, T miss my brothers and sisters Mot at all | | | Very
1 2 3 much
33. Tmiss my frends Mot at all | | | Very
1 2 3 mach
34. Thave made new friends Hone | | | M any
1 2 3
3s. My boarding fiends are Extra | | | Tust
special 1 2 3 frietids
36. Tlike the atmosphere in the Mot at all | | | Very
boarding house 12 3 much
37. My tellow boarders are Helpfil | | | Unhelpfial
1 2 3
38. My fellow boarders are Eind | | | Hurtful
1 2 3
39. The accommodation 1z Fitst class | | | Sub-standard
1 2 3
40. The quality of food is FPoor | | | Excellent
1 2 3
41. The quantity of food is More than | | | Hot
ample 1 2 3 enough
42. The staff are Kind | | | Hurtful
1 2 3
43. The discipline in my boarding Sack | | | Too strict
heouse 1s 12 3
44. T . Linng with students of Hate | | | Love
different culturesfbackarounds 12 3
45. Boarding has affected my Very | | | Very
performance in school positively 1 3 3 negatively
46. When I am not feeling well With kindness | | | Asa
the staff treat me and understanding 1 2 3 fisatce
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Question 47 is to be answered by RESIDENTIAL. students.
Tick only the boxes that apply.

47. From my experiences in Year 11, T
al:IBe]ieve that the day students are as much part of the College as T am
hl:IPeel that the day students are not fully part of the College
cl:IEnvy the day student's ife
dl:IAm glad I am not a day student
el:IBe]ieve the day students riss out on a lot soctally
fl:lBe]ieve the day students russ out on a lot of farm worlk:

gl:lBe]ieve that the Semor &g course 13 designed for residential students
rather than day students

hl:lBe]ieve that the Senior Ag course is designed for both day and
residential students

Il:lBe]ieve that the day students are less mature than residential students
jl:lBe]ieve that the day students are just as mature as residential students

kl:lBe]ieve that the day students are more mature than residential students

Go to
Question 48
Question 48 is to be answered by RESIDENTIAL STUDENTS only. below
This question deals with your perceptions of the day students and
the unique challenges they face simply because they do not live with the {}

majority of students who reside at the College.

48a. Complete the following sentence: 4 challenge whick the Year 1] day
students have to meel and Tdo motis:

48b. Complete the following sentence: fn my view, the f'ear 11 day student wmeets
thiz challenge in the following wayizle .

Go to
Question 49
on page 16
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49. When I am not feeling well, I (residential students aniy)
a|:|Advise the house parent

bl:lAdvise the house parent and ask to see a doctor
:l:lTe]l Christine or Vanessa in the office

dl:lDo nothing and hope I get better

el:llust tell my fhends and hope I get better

fl:lUse some Panadol or other medication I have from home

gl:lPhone home

hl:lOther (Flease explain)

| Go to Question 57
on page 19
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PART J- NON-RESIDENTIAL

Question 50 is to be answered by the NON-RESIDENTIAL students.
Tick only the boxes that apply.

50. From my experiences in Year 11, I

al:lBe]ieve I am qust as much part of the College as the boarders are
hl:lPeel T am not fully part of the College

c I:IEn\ry the boarders' bfe

(ll:lAm glad I am not a boarder

el:lBe]ieve the boarder's manage living away from home well
fI:IBe]ieve the boarders do niot manage living away from hotme at all well

gl:lBe]ieve that the Senior Ag course 15 designed for residential stadents
rather than day students

lll:lBe]ieve that the Sentor Ag course 15 designed for both day and
residential students

Il:lBe]ieve that the day students are less mature than the boarders
jl:lBe]ieve there is no difference in the maturity of day students and boarders
kl:lBe]ieve that the day students are more mature than the boarders

Go 1o
Questions 51 & 52

helow
Questions 51 and 52 are to be answered by NON-RESIDENTIAL STUDENTS. ©

only. These questions deal with your perceptions of the residential students and
the unique challenges they face simply because they are living away from home.

51. Complete the following sentence: A challenge which the Year 11 boarders
have to meei, buf vwhich [ do not have io meel is:

52. Complete the following sentence: [z wyy view, the fsar 1] boarder mests
this challenge in the following way(s): .
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. Complete the following sentence: A challenge which the Year 11 boarders
have fo meet and Tdo rofiss o

. Complete the following sentence: [z sy view, the Year 11 boarder meets
this challenge in the following Wayisls .

. Complete the following sentence: A szcond challenge wiich the Fear 11

boarders have fo mest and Tdo noi ds:

. Complete the following sentence: [z 1y view, the Fear 1l boarder meeis

this challenge in the following Wayfed: ..
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Thank vau far taking the time to complete this survey.,
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INTERVIEW SCHEDULE 1
Student Expectations of the Senior Agricultural Course
March 2000

Introductory Remarks

The purpose of these is:

. to set the interviewee at ease

o to test the equipment and

. to explain he nature of the project.
Researcher: ....N... Ihave the name right, haven't I?

How have you been keeping?
How did you find the Questionnaire you filled out for me on Wednesday?
I trust it wasn't as hard for you to answer as it was for me to put together?

Thank you for agreeing to talk with me about your expectations of the Course and how
you cam to join it. I am hoping you can tell me more about subject than the
Questionnaire allowed you to do.

I am taping the interview because it allows me to concentrate on what you say. Then
when I get back home, I will transcribe it and use the written record to analyse what we
have spoken about and compare this with what the other boys and girls say and with what
they have written in the Questionnaire you completed on Wednesday.

If during any part of the conversation, you do not want to be recorded just say so and I
will turn off the machine.

Neither the staff, other students nor your parents will see the transcripts or listen to the
tape. Moreover, your name will not appear in anything that I write or speak about to
other people. However, the content of what you say and sometimes your actual words
will feature in my writing and speaking to others.

O.K. Let's test the machine and get going.

Note: the following schedule has been reformatted . The numbering was not part of the
original and was added to help develop the content validity matrix.
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10.

11.

12.

13.

14.

INTERIVEW SCHEDULE 1

. Background

Please tell me a about yourself

. Where is home?

. Tell me about your mother and father

Your brothers and sisters
Are your grandparents significant people in your life?

Please explain to me your understanding of the term, To have connections with
the land.

Do you have any connections with the land?

How do you feel about your schooling so far?

Would you say that you liked school?

How do you rate your performance/achievements at your previous schools?
Could you go over for me in more detail how you came to learn of the course
Likewise, please tell me about how you came to hear of the College?

Would you describe yourself as inward-looking or outgoing?

Would you say that you are the sort of person who sees what is to be done and

sets about doing it or as one who requires a "push" from another to get started on
a course of action?

2. Decision making process and results

15.

16.

17.

18.

Take me back to the time you made the decision to take up the Senior
Agricultural Course

Was it last term?

Was it mid-way through Last Year?

Way back?
What attracted you to the course?

Who were the people that helped you with you decision

Of those you have just mentioned, who were the most influential?
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19.

20.

21.

22.

23.

24.

25.

26.

27.

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

Looking back as we have just done, would you say that the decision was yours or
did someone else made it for you?

Please tell me about the person or persons whom you consider to have made the
decision for you

Do you know what "feeling" words are? Give me some examples.

Now, tell me how you feel about the decision to join the Senior Ag Course
What are your plans for your career, your career pathway?

How is the decision to join the course linked with your plans for your career?
What assistance have you had on the way to joining the Senior Ag Course?

What has been easy for you in your following the decision to take up the Senior
Ag Course?

What sacrifices have you made in order to join the course? Or what difficulties
did you face?

. Managing the course

When you are faced with a difficulty with your school work, what steps do you
take to overcome the problem?

If you are unable to overcome the difficulty how to you manage to live with it?

Do you believe that these qualities will help you mange the change from Year 10
to the Senior Ag Course?

Have you done much hard manual work before joining the course? Tell me
about it.

How to you plan to manage the farm work side of the course?

Have you done much in the way of woodwork and metalwork and motor
mechanics before joining the course?

How do you think you will go in this part of the work?

Do you have any special plans for managing all the types manual of work that
you are expected to do in Farm Practice and the other practical subjects?

Now let's turn to the residential side of the course.

How hard was it for you to leave home and board?
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39.

40.

41.

42.

43.

49.

53.

54.

55.

56.

57.

38.

59.

60.

In the brief time you have been here, how has boarding away from home been for
you?

When you are feeling lonely or missing home or you have a row with someone
what so you do to overcome these feelings of loneliness, homesickness or anger
even?

What is special about you that enabled you to choose the Senior Ag Course when
others whom you know perhaps should have chosen it but did not do so?

Expectations

What do you think the year will be like for you?
What will be your biggest challenges?
What will be the easy bits?

What are you expecting from the theory subjects:
44. Plant Production and Marketing

45. Animal Production and Marketing

46. Small Business

47. Religious Education

48. English?

What are you expecting from the practical subjects:

50. Farm Practice

51. Mechanics

52. Farm Facilities?

What do you expect on the personal relationship side of things:
Do you think you will make new friends easily

Will you continue to miss you former friends

Do you think your relationship with your parents will change as a result of the
residential nature of the course

What about your relationship with your brothers and sisters; do you think that
will change because you are away from them for so long?

Do expect there will be changes in the way you relate to adults: Teachers, Farm
Staff, Boarding Staff and so on?

Success! Tell me about what you think success is?

How do you know that you successful? How do you measure success
personally? Or putting it another way: What is your measure of success?
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INTERVIEW SCHEDULE 2

October 2000

The High, the Ordinary and the Low

1. What has the year been like for you? Take a few moments to reflect on the highs
and lows and the ordinary and then tell me something about them. You may like to
begin with some of the high spots. ... ...

2. Yes, A was certainly a high. How did you feel about it then?

3. How do you feel about it now?

4. What was it that enabled you to do so well?

5. Thanks for that. Now what about the not-so-good things? Anything to say on X?

6. Yes, that must have been pretty trying for you. Would you please tell me how
you managed to handle that.

7. Thave used the words COPING or MANAGING. Could you please tell me what
you understand these words to mean?

Gender

8. What has it been like for you living so closely with the boys/girls?
9. What sort of a relationship do you have with the boys/girls?

10. How do you manage your relationships with the boys/girls?

11. How do you express the feminine side of your nature?
How do you express the manly side of your nature?

12. What is like being a girl on Farm Practice?
What is it like being a boy on Farm Practice?

13. What would College life be like were it all girls/boys?
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Responsibilities
14. Tell me about your responsibilities?
For yourself - including financial
For others
15. How do you manage these?
16. When you compare yourself with your friends: How responsible are you?
Fears
17. Are you afraid of anything?
18. How do you manage these fears or doubts?
The Future

19. What are your thoughts on your future?

20. What qualities, strengths of character, mental and physical abilities do you have
that will enable you to fulfil your dreams?

21. When you compare yourself with other young people how would you rate your
preparedness for when you leave school?

Friends, teachers, parents - peers

22. Tell me about the people - young and old - that impact upon your life.
Do they:

e Support

e Encourage
e Help

e Hinder

e Lead you astray
Summary

23. How are you feeling now about the decision you took just twelve months ago in
Year 10 student to join the Senior Agricultural Course?

24. Have your expectations been met

25. Have your expectations been unfulfilled
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APPENDIX C

CONTENT VALIDITY MATRIXES

SURVEY 1 and INTERVIEW 1

SURVEY 2 and INTERVIEW 2
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Introduction

The rationale for the content validity matrices formed part of Chapter 3 p. 41 and are

here presented without further introduction.

Survey 1: Managing the Transition Year 10 — Year 11

March 2000
Factors which may impact on the Survey questions Interview items
student's decision to join the course | which address factor | which address
factor
Age: Student seen as too young to 1 age 1
board
Gender: Course seen as more suitable | 2 gender 1
for males
Level of maturity as revealed by:
e Plans for future, end of schooling | 15a0, 15bo 23
and career 11 23,24,
e plans for end of Year 11 12
plans for end of Year12 42
The people/events that influenced | 21 17, 18, 19, 20
the decision
e The reasons the student gives for | 22, 21,49, 50 15,16
wanting to join the course
e The personal costs of entering the 23 26, 27
program 55

e How the student handles
difficulties with school work
e How student handles loneliness
and periods of depression
e How student deals with
personality clashes - difficulties
with other people
e Level of knowledge 41 15aw. 15bw
e Knowledge of Ag trades 45
General knowledge 42
Knowledge of career possibilities 19.20
e How student came to learn of ’
school and program

24

26
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Factors which may impact on the
student's decision to join the course

Survey questions
which address factor

Interview items
which address

factor
Background - students from rural
backgrounds may be more disposed to
enter the program
e Location of home 6, 51 1,2,
e Parents' Qccupatjon 7, 15aa, 15ab, 15ba, 3,7,
e Relatives' connection with 15bb 4,6
land 11, 12,
e Participant in Landcare 8 2,3,4,5,6,7
Program 22m, 22n, 57
e Prior knowledge of agriculture 15aa, 15ba, 15ab, .
15bb, 22¢, 22h, 22j,
220
Preference for 'hands on' style of 12, 15ad, 15bd, 15aq, | 8,9, 10, 32, 33,
learning 15bq, 17, 18, 22h, 22j, | 34, 35
22k, 31, 32, 35, 39, 54
Student's previous academic
performance 8,9, 10, 32
e Subjects studied in Year 10 10
e Academic performance 11, 12, 15ac, 15bc, 55
e Academic preferences ;3’ 14, 15aj, 15bj, 32,
e Academic predisposition 31, 49, 54
Home situation 9, 15ak, 15bk, 15am, | 1,2,3,4,6,7
15bm, 15av, 15bv, 47
Ethnicity 6,7,8 1
Love of animals 15af, 15bf, 15ag, 1
15bg, 24f, 25j, 26e, 46
Love of plants and growing things 15ah, 15bh, 15a0, 1
15bo, 15au, 15bu,
15aw, 15bw, 22h, 22j,
34, 39
Care of the land 15an, 15bn, 220, 39 1, 16, 44, 45, 46
Interest in aquaculture/biodynamics 15as, 15bs, 15au, 1,16
15bu, 22h, 220
Adaptability 23,24, 25,26, 28,38 | 1,53, 54,55, 56,
57,58
Self knowledge 15ac, 15bc, 251, 26h, 13, 14, 29, 30, 31,

26, 27, 28, 29, 30, 31,
33, 35, 36, 40,42, 55

41

Standing of the school 22¢, 22j, 22k, 221 12
Catholic nature of the school 22¢g 12
Need to avoid negative peer influence | 15al, 15bl, 21f, 23e, 1,15

23f
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Factors which may impact on the
student's decision to join the course

Survey questions
which address factor

Interview items
which address

factor
Personality - introvert/extravert 23e, 231, 24, 25, 26, 13, 40, 53, 54,
28, 31, 33 55
Student's expectations of the course 15aq, 15bq, 15ar, 16, 24, 42, 43 -
15br, 27, 28, 32, 35, 53,59, 60
36, 37, 39, 40, 49, 50,
52,56
Level of maturity as indicated by:
e Reasons for joining course 15a, 15b 1, 8,9, 145, 16,
e Plans for end of Year 11 17 23,24
e Plans for end of Year 12 18 23,24
e How student decided to join course 21 15,
e Sacrifices student made to enter 23 1, 26,27
course 40, 41
e Strategies used to combat 24
loneliness or depression 29, 30,31
e Strategies used to deal with 25 40
difficulties with academic work 26
e Strategies employed to deal with
other people
Age: person who is significantly older | 1 1, 53, 54, 55, 56,
or younger than majority may find 57,58
trouble in adjusting
Gender: agriculture is seen by many as | 2 1, 22, 23,24, 26,
a male orientated occupation 27,32, 33, 34,
35, 36
Level of maturity as indicated by:
e Reasons for joining course 15a, 15b 1, 8,9, 145, 16,
e Plans for end of Year 11 17 23,24
e Plans for end of Year 12 18 23,24
e How student decided to join course 21 15,
e Sacrifices student made to enter 23 1,26, 27
course
e Strategies used to combat 24 40,41
loneliness or depression
e Strategies used to deal with 25 29,30, 31
difficulties with academic work 26 40
e Strategies employed to deal with
other people
Background:
e Student from farm, station, country | 6,7, 8,9, 15aa, 15ab, | 1,2,3,4,5,6,7
town 15ba, 15bb
e Previous school/schooling 3, 201, 22n 313’ 9,10
ID

e Ethnicity
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Factors which may impact on the
student's decision to join the course

Survey questions
which address factor

Interview items
which address

factor
Previous academic record 10, 11, 12, 13, 14, 8,9,10
15aj, 15bj, 22i, 55
Prior experience of living away from 3,9, 15ai, 15bi, 15am, | 1
home and need to board 15bm, 15ak, 15bk,
21f, 21m, 30, 47
Prior knowledge of country 6,7, 8, 15aa, 15ba, 1,2, 3,4,5,6,7

living/preference for country lifestyle

15ab, 15bb, 20b, 21m,
22n, 53

Manual skills, preference for 'hands
on' style of education

11, 12, 15ad, 15db,
15aq, 15bq, 22k, 35,
54

32,33, 34, 35, 36

Physical fitness 27 1,27, 36
Career aspirations: if student sees 15a0, 15bo, 15aq, 23,24,42 - 49
course as fitting their career 15bq, 15au, 15bu, 17,
aspirations they are more likely to 18, 220, 40, 42
manage it
Tenacity, ability to adapt to a new 25g, 31, 40, 38, 28, 1, 14, 26, 27, 29,
environment 30, 31,38, 39, 41
Management of finances/coping with | 23a, 23b 1, 38, 25, 26, 27
loss of income
Expectations: if the students 15an, 15bn, 15au, 1,42, 43 -52, 53,
expectations are met then student may | 15bu, 15aw, 15bw, 54, 55
be in a better position to manage the 22f, 22g, 22h, 22k,
course. Matching of experience to 221, 41, 45, 46, 49,
expectations is a key part of Survey 2, | 50, 52, 56, 57
October 2000.
Expectations of the residential 27,30, 38, 43,47, 52, | 53, 54, 55, 56,
program 57, 58, 59, 60
Love of animals may help student to 15af, 15bf, 15ag, 1,45
manage the course 15bg, 22f, 24f, 25j,
26e, 46
Love of plants and the care of the land | 15ah, 15bh, 34 1,44
may help student manage
General coping strategies: 59, 60
e Loneliness and depression 24 22,
e Problems with school work 25 29,30
e Residential 40
e Other people 26 40
o Self image 29, 31, 33,40 1, 31,41
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CONTENT VALIDITY MATIX
MANAGING THE TRANSITION YEAR 10 TO YEAR 11
SURVEY 2 AND INTERVIEW 2 OCTOBER 2000
Introduction

Person/personality, peers, perception and perseverance compose the principal
dimensions of the problem that is being investigated - namely, how students manage
the transition from Year 10 to the Year 11 residential course in agriculture offered by
the Catholic Agricultural College Bindoon.

Two surveys and interviews were conducted with the Year 11 class at Bindoon
college during the course of the year 2000. The first of these was held in March and
focused on the decision to join the course and the students' expectations of the year
ahead.

The second survey and interview were conducted in October 2000 with the following
ends in view:

1. To assess the students' level of self knowledge and hence maturity

2. To have the students reflect upon their experiences of the course with an
emphasis on the residential aspects and to compare the perceptions of the
actual experience with the expectations they held in March.

3. To elicit the meaning the students attach to the terms 'success' and 'coping'
or 'managing'

4. To encourage the boys and girls to reflect upon and rate their performance
in the key areas of the course: classroom, farm together with the other
practical subjects and the residential side of the program

5. To explore how other people, broadly classified as peers, impact on the
management of the transition from Year 10 to the Senior Agricultural
Course.

6. To study the effect of personality on the management of the transition

The Content Validity Matrix for Survey 2 and Interview 2, October 200 is set out in
three columns:
1. The factors which may impact on the way a student manages or copes with
the transition from Year 10 to the Senior Agricultural Course
2. Column 2 is devoted to the Survey and lists the questions which address
each factor
3. In a similar mode, Column 3 is dedicated to the Interview Schedule 2
October 2000.
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Factors which impact on the way

Survey questions

Interview items

the student manages the that address problem | that address
transition problem
1. Level of maturity as indicated
by sacrifices which students 1A, 1B
make to attend the course.
a. Give up part time work.
Return to school instead of 1Aa, 1Ba, 1Ai, 1Bi
working
b. Lose financial independence | 1Ab, 1Bb 1
¢. Withdraw from sporting 1Ac, 1Ad, 1Bc, 1Bd
teams 1Ae, 1Af, 1Be, 1Bf
d. Loss of friends, different
ways of relating to friends 1Ag, 1Ah, 1Bg, 1Bh
e. Leaving home 1Aj, 1B;j
f. See less of pets 1Ak, 1Bk
g. Surrender free time
Level of maturity and self- 1.14.15. 16
knowledge indicated by comparison | 24, 25a T
of self with peers
a. Quantity of study and degree
of 24a, b
difficulty of ag course 14. 15
b. Areas of responsibility/trust 24d,1,k ’
c. Life experiences 24e, 25bb, bc, bd, be,
bf
d. Relationships 24f, h, 57] 513:2, 22
e. Financial management 24¢g, 25bc 14
f. Work ethic 245, 1 14
g. Work/manual skills 24n, o 23
h. Satisfaction with schooling 24p, 25bh 3. 24
1. Level of self confidence 24m, 25ba, 57f ’
. L 19, 20
J- Sense of direction - career 24c, 25bh 1416
k. Management of family 57¢g
problems
Level of maturity as revealed by
student review of decision to join 28, 57a,57n 1, 19, 20, 21
the agriculture course
Level of maturity as indicated by 49 1
student's care of own health
Level of maturity as indicated by 3-13
gender issues
Level of maturity as indicated by 17,18

handling of fears and doubts
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Factors which impact on the way

Survey questions

Interview items

the student manages the that address that address
transition problem problem
2. Management of periods of
loneliness, low-spirits, 2a, 2b, 2c, 2,3,4,5,6,
i 17,18
depression
a. Most successful strategy 2¢, 57j 7
b. Reasons for strategy's 2d 7
success
3. Experience of classroom 3,4
a. General 3a,b, c
b. Relevance to farm work 3d, f
c. Relevance to career 3e 19
d. Work demand on student 3g,h, 1
e. Perception of outcomes 3j,k, 1
f. Perception of management 3m
4. Self perception of management
of the classroom 4a
a. Management strategies used
b. Most successful strategy 4ba-4bk 1-6
c. Overall perception of coping | 4c, 4da-4df
d. Personal attributes that 5
enable person to cope or not 6,7
cope
5. Self perception of management
of Farm Practice
a. Student background will
impact on perception of Farm 8, 9a-b, 13c, 131
Practice
b. Academic performance and 9c-d
Farm Practice performance 10a, 10b, 10c
c. Experience of Farm Practice | 11 14. 15
Degree of difficulty 1la ’
Degree of interest 11b
Physically llc
Relevance to career 1le
Skill/confidence with 11g-1
machinery
Degree of meeting 11j
expectation
Factors which make it difficult to | 14a
cope with Farm Practice 14b

i. Lack of experience
j. Lack of opportunity

268




Factors which impact on the way

Survey questions

Interview items

the student manages the that address that address
transition problem problem
6. Self-perceptions of student's
management of Automotive
Workshop
a. Experience/expectations 15a,b,d, e
b. Self-assessment of coping 15¢, 16
Student attribution of 17aa-ag, aj, an, ao,
successful coping strategies | ap
Student attribution of failing
to cope 17al, am
7. Student perception of
management of Facilities
Development 18a,b, c, d
a. Experience 18e, 19a, b, c, d, f, g,
b. Self-assessment of h,i,k, o,q,1,t, X,
internal reasons for 19ya,
coping/non coping 19e,j,1, m,n, s, u, v,
w, 19yb, yc
c. Self-assessment of
external reasons for
coping/not coping
8. Perception of management 29, 57a, 57b, 57e, 7,14, 15, 16
overall including student definition | 57g
of management or coping
9. Gender 8,9,10, 13
a. Management of boy/girl 8,9,10
relationships
b. Gender and farm practice 12
c. Expression of femaleness/ 11
maleness
10. Attribution of success 7,15, 16, 20, 24,
a. In the classroom 20 25
b. In farm and automotive 22
Attribution of failure
a. In the classroom 21
b. In farm or automotive 23
11. Personality type and 17,18
management of the transition
a. Introvert/extravert 27
b. behaviour patterns that reveal | 28
personality type
12. Perception of residential factors | 30-46 8,9,10

of the course will impact on
residential student's ability to
manage the transition
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Factors which impact on the way

the student manages the
transition

Survey questions
that address problem

Interview items
that address
problem

13.

Student perceptions of day
student's place in the school
will impact on day students'
management of the transition
from Year 10 to the Senior
Agricultural Course

a. Residential student
perceptions of day students
b. Day students' perceptions
of their place in the school

47, 48, 50-56

47, 48a, 48b

50

22

14.

Non-residential students
perceptions of residential
students

a. Challenges which
residential students have to
meet

b. Ways residential students
are seen to meet the challenges

51, 53,55

52,54, 56

22
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APPENDIX D

COMPRENENSIVE COPING PROFILES

STUDENTS COMPLETING THE COURSE WITH RELATIVE EASE

Page 268 Steve
269 Mark
270 Gus
271 William
272 Joseph
273 Syd
274 Bennett
275 Lara
276 Samantha
277 Carmel

STUDENTS COMPLETING THE COURSE WITH SOME DIFFICULTY

Page 278 Hilton
279 Kath
280 Sara
281 Simon
282 Lindsay

STUDENT WITHDRAWING AT END OF YEAR 11 TO TAKE UP AN
APPRENTICESHIP

Page 283 Harry

STUDENTS WITHDRAWING FROM COURSE AT END OF YEAR 11 FOR
REASONS OTHER THAN APPRENTICESHIP

Page 284 Ursula
285 Flo
286 Anne
287 Helen
288 Peggy
289 Chad
290 John
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Staff and Steve: Estimates of Coping and Coping Profile

FARM i ACADEMIC ¢ SOCIAL/EEMOTIOHAL l OVERALL: STAFF Staff Rating
w 1 2 3 4 El w 1 2 3 4 £l w 1 2 3 4 El w 1 2 ] 4 5 A
Mot Inditferent el Mat Inciifferert el Mot Indifferent el Mt Inditferent el
A=f==4 Exc
FARM Q 12 i THEORY Q 3m l AUTO WORKSHOFlQ 16 AVERAGE: Student ¢ B =4==3 Well
E 5 E 5 G =3==2 Just
—_— —_— —_— — -
& 1 2 3 4 5 & 1.2 3 4 5 & 1.2 3 4 5 & 1 2 3 4 5 iz | IR
Mot Inditterent el Mot Inciifferert el Mot Inditferent el hlot Incifferent el
Self Rating
FACILITIES DEVELOPMENT CLASSROOM QS5 Steve OVERALL Q 29 ¢
o |o1se o ¢ Age: 16 years & manths
& 3 —_ Origin: Farm/Country town _— B
L T L I Year 10: CAC Bindoon & L
Mat Inditterert el Mot Inciifferert el Year 120 CAC Bindoon Mot Incifferert Well
Coping Profile: Steve v Students whe Completed the Course (N = 15) g
A B _AE 3
96| 95 1 Seek Social Support I
36| 37| -2 Reference to Others Uﬂdertak.e. Social Action |||
200 28] 8 Seek Spiritual Suppart |||||||||
20| 35] 148 Seek Professional Help T
56| 55 1 Seek Social Support
BB| B5| 3 Wark at Soling Problem
92| 74 18 Hard Work
56| B2| B Productive Coping Turn to Friends 1111
a6 54| 2 Eelong
70[ 60) 10 Focus on Positive
B3| 72| 9 Relax i
771 59 18 Physical Recreation |
26) 51]-23 Warry
20( 500 -30 Wishful Thinking
28] 36| B Mot Cope |
24| 39| 15 Non-Productive Coping | Tension Reduction
200 41 -1 lgnore the problem
20( 40]-20 Elame Self
40| 56] -16 Keep the problem to self
T T
¢ 5 § Control based on mean scores of members of the cohort 40 30 20 -0 10 20 30 40
2 E ¢ leting the C:
8 5 i completing the Course
[=]

Steve completed the course with relative ease.
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Staff and Mark: Estimates of Coping and Coping Profile

FARM ¢ ACADEMIC i SOCInLJEMOTIONAIi OVERALL: STAFF ¢ Staff Rating
£ % £ b
] 12z 3 4 5 | 12 3 a4 s |@¢ 1. 2 3 3 s |&¢ 12 3 4 5 B
Mot Inclifferert el Mot Inclifferent Yyl Mot Inclifferent el Mot Inclifferert Wvell
A <5e=4 Exc
FARM Q 12 4 THEORY O 3m l AUTO WORKSHOI a1e AVERAGE: Student 4 B =4==3 Well
x x x x C<3==2 Just
S| 72 33 s [2] 1+ 2 3 &« s |2 T2 3 4 s |= ' 4 5 iceEl b
Mot Indifferent el Mot Inclifferent el Nt Indiffersnt  Well Hot Incifferent Wigll
Self Rating
FACILITIES DEVELOPMENT CLASSROOM O 5 Mark OVERALL 0 29
» |a1ze e ¢ Age: 16 years 7 months l
g g — L Origin: Country town 5 —_ B
= 1 2 3 4 5 = 1 2 3 4 £l Year 10: CAC Bindoon = 1 2 3 4 5
Mot Indifferent el Nat Incfifferent il Year 12: CAC Bindoon Hot Incifferent Wigll
Coping Profile: Mark v Students who Completed the Course (N = 15) g
A B AB 3
56| 55 1 Seek Social Support |
GO 37| 23 Reference to Others Undertake Social Action
30| 28] 2 Seek Spiritual Support
30[ 35] 5 Seek Professional Help 110
56| 55 1 Seek Social Support
B4| B5| 1 Wiork at Soling Problem 1
72| 74 2 Hard Work n
60| 62| -2 Productive Coping Turn to Friends "I
HEIE Belong |
55| BO| -5 Facus on Positive IIIIII
63| 72| -9 Relax LT
B3| 58] 4 Physical Recreation
36| 51/ -15 Waorry
24| 50)-26 Wishful Thinking
20| 36| -16 Mot Cope
20( 33)-18 Non-Productive Coping | Tension Reduction
25| 41]-16 Ignore the problem
30| 40)-10 Blame Self
45| 56| -1 Keep the problem to self
& B & Contral hased on mean scores of members of the cohort 40 B0 20 0 10 20 30 40
£ E z completing the Course
o2
[=]

Mark completed the course with relative ease.
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Staff and Gus Estimates of Coping and Coping Profile

FARM i ACADEMIC SOCIALJEMOlIONAL OVERALL: STAFF l Staff Rating
] 1 2 3 4 & 7] 1.2 3 4 5 ] 1.2 3 4 5 7] 1 2 3 4 s B
Mot Indifferent  well Mot Inclifferent el Mot Indifferent  well Mt Indlitterent el
A <B==4 Bxt
FARM Q 12 i THEORY Q 3m L AUTO WORKSHOPf 16 AVERAGE: Student l B =4==3 Well
] — Z 1 2 — Z T A — b gt
Sl 1 2 3 & s [ 1+ z 35 a4 s (O] + 2z 3 & 5 |O 1 3 4 B cesil A
Rt Inditferent el ot Inifferent el Mot Inditferent el Mot Inditterent el
Self Rating
FACILITIES DEVELOPMENT CLASSROOM Q 5 Gus OVERALL Q29
a 18e % Age: 16 years 8 months l
w w . w
=S ) T R Crigin: Farm ) e B
Gl oz s e s |91 2 3 4 s Year 10: CAC Bindoon < 1 .
Not Inclifferent el Mot Incifferert el Year 12: CAC Bindoon Hot Indifferent Wiell
Coping Profile: Gus v Students who Completed the Course (N = 15) E
5 B AR a
52| 85| -3 Seek Social Support ||||
400 37| 3 Reference to Others Undenak.e Social Action
20| 28| B Seek Spiritual Support IIIIIIIII
35 35 0 Seek Professional Help
52| 55 -3 Seek Social Support IIII
B4 B5[ -1 Wark at Sabving Problem II
72| T4l -2 Hard YWork 1)
B3| B2| B i
Productive Coping jilmitellzrisnds
6| 94| 2 Belang
70| BO0f 10 Focus on Positive
70| 72| -2 Relax I
49| 59) -10 Physical Recreation IIIIIIIIIII
A4 51| 7 Wyarry
B3| 50[ 18] Wishful Thinking i
24| 36|12 Not Cope
36| 39| 3 Non-Productive Coping | Tension Reduction |
450 41| 4 Ignore the problem | LI
25| 40]-15 Blame Self
55| SB[ -1 Keep the problem to self |
1
w § B Control baged on mean scores of members of the cohort <40 -0 -0 -0 10 20 30 40 S0
o £ B corpleting the Course
o £
(=]

Gus completed the course with relative ease.
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Staff and William: Estimates of Coping and Coping Profile
FARM i ACADEMIC L SOCIALEMOTIONAL OVERALL: STAFF ¢ Staff Rating
& 12 3 4 5 7] 1 2 3 4 5 ] 1.2 3 4 5 7] 1 2 3 4 5 B
Mot Ingifferent el Mait Indifferent el Mit Inclitferent il it Ingifferert el
A =f==4 Exc
FARM Q 12 THEORY O 3m AUTO WORKSHOP 0 16 AVERAGE: Student B =4==3 Well
E l E ¢ £ £ ¢ C =32=2 Just
= — = — = — = T — _
E 1.2 3 4 &5 E 12 3 4 5§ E 12 3 4 5 E 1 2 3 4 5 D=2-=1 Mot
Mot Incifferert el Mot Indifferent el Mot ndifferent  wvell Mot Inclitterent wigl
o Self Rating
FACILITIES DEVELOPMENT CLASSROOM Q 5 William OVERALL Q 29
E |a1ze £ ¢ Age: 17 years 3 months E l
= i} L =
= = I Origin: Country town = e A
3 I L £ ¥r10: Alternative Sch Perth £ LR R
hlot Indiffersrt — iell Nt Indifferent il Year 12: CAC Bindoon Tt Inciitferent Wil
Coping Profile: William v Students who Completed the Course (N = 15) E
4 B &8 G
36| 55)-19 Seek Social Support IIIIIIIIIIIIIIIIIIII
200 37| 17 Reference to Others Undenak.e. Social Action IIIIIIIIIIIIIIIIII
200 28 B Seek Spiritual Support ‘ |||||||||
20| 35)-15 Seek Professional Help IIIIIIIIIIIIIIII
36) 55|19 Seek Social Support IIIIIIIIIIIIIIIIIIII
52| 65|13 Work at Solving Problem IIIIIIIIIIIIII
68| 74| -B Hard Work IIIIIII
48| 62[-14 Productive Coping Turn to Friends IIIIIIIIIIIIIII
40] 44| -14 Belong IIIIIIIIIIIIIII
30| 60 -30 Focus on Positive IIIIIIIIIIIIIIIIIIIIIIIIIIIIIII
42] 72| -30 Relax IIIIIIIIIIIIIIIIIIIIIIIIIIIIIII
42| 5917 Physical Recreation [
24| 41| -7 \Warry
24| 40| -26 Wishful Thinking
32| 36 -4 Mot Cope ‘ ‘
24| 39[-15 Non-Productive Coping | Tension Reduction ‘
200 411-21 Ignare the problern
EEREE Blame Self \
35 &6[-21 Keep the problem to self
T T
e o 8 Control based on mean scores of members of the cohort -4 30 -0 10 10 0 £ 40
% § é completing the Course
=]

William completed the course with relative ease.
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Staff and Joseph: Estimates of Coping and Coping Profile

FARM ¢ ACADEMIC 4 SOCIALJEMOTIONiL OVERALL: STAFF i Staff Rating
w 1 2 3 4 5 w 1 2 3 4 El L 1 2 3 4 £l L 1 2 k] 4 S B
Mot Indifferent el Mat  Indifferent el Mot Indifferent el Mot Inclifferert Well
Aafzsd Bxe
FARM Q 12 L THEORY O 3m AUTO WORKSHOP Q 16 AVERAGE: Student B <4==3 iniell
= = Jv = = * G =3==2 Just
@ @ @ W N S T—— —
gl 2 3 4 5 |&] 1 2z 3 4+ s |8 1z 3 &+ s |8 1 3 4 5 D =2==1 Mot
= = = =
Mot Indifferent el Mat  Indifferent el Mot Indifferent el hat Inclifferert wiel
Self Rating
Joseph
FACILITIES DEVELOPMENT CLASSROOM Q 5 OVERALL Q 29
= lo12e = l Age: 17 years 5 months = l
3 by Crigin: Suburban Perth g B
§ 1.2 3 4 3 § 1.2 3 4 35 Y1 10: Suburban H schoal E 1 3 4 5
Mot Incitferent el Mot Initferent sl ‘Year 12: CAC Bindoon Hat Inclifferert wiel
Coping Profile: Jpseph v Students who Completed the Course (N = 15) E
A B AB 3
52| 25| -3 Seek Social Support m
450 37 & Reference to Others Undertake Social Action
401 28] 12 Seek Spiritual Support
25| 35]-10 Seek Professional Help LTI
52| 55| 3 Seek Social Support IIII
SB| B5| 8 Work at Solving Problem IIIIIIIIII
72| 74] 2 Hard Work 1l
oAl es Productive Coping flumitoliiends A
BO[ 54| B Belong
65| BO| 5 Focus on Positive
56| 72| -1§ Relax i
56| 58] -3 Physical Recreation IIII
s8] 51] 3 Worry |
56| 50| B Wishful Thinking L]
32| 35| 4 Not Cope
32| 33| -7 Non-Productive Coping | Tangion Reduction
3B 4] B Ignore the problerm
40( 400 0 Blarne Self
45| 55| -1 keep the problem to self
T
£ £ 8 Control based on mean scores of members of the cohort <40 30 2. -0 10 20 30 40
@
E g é completing the Course
(=1

Joseph completed the course with relative ease.
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Staff

Syd

Syd

Staff

and Syd: Estimates of Coping and Coping Profile

FARM ¢ ACADEMIC i SOCIALIEMOIIOMAL OVERALL: STAFF l Staff Rating
1.2 3 4 5 ] 1.2 3 4 5 7] 1 2 3 4 5 7] 1 2 3 4 5 B
Mot Incifferent el Mot Indifferent  ell Mot Incifferent el hict Inclifferent Well
A=9==4 Exc
FARM Q12 ¢ THEORY Q 3m i AUTO WORKSH(lP Q16 AVERAGE: Student i B =4==3 Well
T T T C=3==2 Just
1 2 3 4 £l w 1 2 3 4 S w 1 2 3 4 Bl w 1 2 3 4 £l izt KL
Mat Indifferert el Mt Inditferent  vell Mot Indifferent el hat Inclifferent Wiel
Self Rating
FACILITIES DEVELOPMENT CLASSROOM 15 Syd OVERALL Q 29
Q18e 5 Apge: 16 years 1 months = l B
1 2 3 4 5 » 1 2 3 4 5 Or'gm'_counw.mwn » 1 2 3 4 5
X § Year 10: CAC Bindoon e . o
Mot Incitferert el Mot Indifferent il Year 12: CAC Bindoon Inlifferent Bl
Coping Profile: Syd v Students who Completed the Course (N = 15) g
4 B A8 a
44| 55 -1 Seek Social Suppart IIIIIIIIIII|
20) 3717 Undertake Social Action IIIIIIIIIIIIIIIII|
Refi to Oth
20| 25 5 elerence to BINEIS 1= ek Spinitual Support [ |
0] 35] &5 Seek Professional Help \ |
44| 55 -1 Seek Social Suppart IIIIIIIIIII|
BE| B5] 3 Wyork at Solving Problem \
R Hard Wark |
44| B2| 18] f . Turn to Friends [T |
Productive C:
44| 540 foductive LOPING I Eoiong |
45| BO|-15 Focus on Positive IIIIIIIIIIIIIII|
70 2] 2 Relax I
28| 59] -31 Physical Recreation [T T
28| 81]-23 Wyorry
40 50]-10 Wyishful Thinking
24| 36|12 Mot Cope
24| 39| 15 Non-Productive Coping | Tension Reduction
34 41 B Ignore the problem
30 40(-10 Blame Self
A0) 56| -16 Keep the problem to self
T
s 8 & Control based on mean scores of members of the cohort -0 -3 200 A0 0 20 30 40
@ T o completing the Course
o g
(=

Syd completed the course with relative ease.
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Staff and Bennett: Estimates of Coping and Coping Profile

FARM l ACADEMIC ¢ SOCIAL/EMOTICHAL OVERALL: STAFF i Staff Rating
] 1.2 3 4 5 0 1.2 3 4 3§ W 1.2 3 4 5 ] 1 2 3 4 5 B
Mot Indifferent el Mot Inelifferert el Nt Incitferert  well Mot Incifferert wiel
A=E==4 B
FARM Q 12 L THEORY Q 3m l AUTO WORKSHOP|Q 16 AVERAGE: Student B <d==3 Wall
B g g ' 8 ! © <3==2 Just
= — = — = — = — -
gl 1+ 2 34 s |8 1 2z 34 s [B] 1 2 3 4 5 |8 T2 3 4 5 D =22=1 Mot
Mot Indifferert el ot Inciifterert el Mot Incifterert  yell Mat Inclitferert Wil
Self Rating
FACILITIES DEVELOPMENT CLASSROOM Q 5 Bennett OVERALL Q 29
£ |a1se £ ¢ Age: 16 years B months § l
= E —_— Origin: Country town = —_— A
2 L 3 I Year 10: CAC Bindoon & ! s . . 2
Mot Incifferent Vel Mot Irelifterert el Year 12: CAC Bindoon Hat Incitferent Wigll
Coping Profile: Bennett v Students who Completed the Course (N = 15) g
A B _AB 3
BO| 55| & Seek Social Support | |
50[ 37] 13 Undertake Social Action |
Reference to Others
20] 28] -6 Seek Spiritual Support [T | |
A0| 35| 15| Seek Professional Help
60[ 55] & Seek Social Support |
BEB| B5| 3 Work at Solving Problem |
g4[ 74) 10, Hard Wark
7B B2 14 . . Turn to Friends
Productive C
72| 24] 1B foductive LOPING 15 ng
55| BO| -5 Focus on Paositive iy I
91 72| 19 Relax
B3| 59 4 Physical Recreation
2] 91 1 Wyarry |
52) 50] 2 Wyishful Thinking 1
36| 36| 0 Mot Cope
AR 39| 17 Non-Productive Coping | Tension Reduction Jumimminmin
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30{ 40[ 10 Blame Self ] |
B0 56| 4 Keep the problem to self | i | |
T T T T
g% = § Control based on mean scores of members of the cohort 40 300 200 A0 10 20 30 40
- corpleting the Course
& o £
[=]

Bennett completed the course with few apparent problems.
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Staff and Lara: Estimates of Coping and Coping Profile

FARM l ACADEMIC ¢ SOCIALJEMOTIONAIi OVERALL: STAFF L Staff Rating
5 5 -3 [ A | R AN
w 1 2 3 4 E w 1 2 4 5 (] 1 2 34 5 v 1 2 3 4 3 B
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Refi to Oth
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36| 9] -3 Non-Productive Coping | Tension Reduction | [
BO| 41] 19 Ignore the problem |IIIIIIIIIIIIIIIIIII
55) 40) 15 Elame Self [
45| 56/ -11 Keep the problem to self | |
T T 1
= 5 8 Control based on mean scores of members of the cohort -0 300 200 A0 0 20 30 40
5 £ =& completing the Course
o £
=]

Lara was a strong-willed non-residential student who completed the course with

relative ease.
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Staff and Samantha: Estimates of Coping and Coping Profile

FARM l ACADEMIC * socerEMOTlTAL OVERALL Staff Rating
NP ANPR | 1 [NS ASR R SR ] R S
1 2 3 4 & w 1 2 3 4 £l 1 2 3 4 & w 1 2 3 4 5 A
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— H — g T A N H T Y E— -
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A B _AB 5}
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3|/ B 7 Seek Spiritual Support |
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60| 54] B Belong |
G0[ 60| 20 Focus on Positive
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55| 40| 15 Blame Self [ T
45| 56| -11 Keep the problem to self I |
T T 1
E B g Control based on mean scores of members of the cohort -40 - 200 A0 10 20 30 40 S0
§ T E completing the Course
g 0
w a

Samantha generally coped well but, at times, struggled with adverse peer pressure.
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Staff and Carmel: Estimates of Coping and Coping Profile

Carmel
Control

Differenc

completing the Course

FARII ACADEMIC L SOCIALJEMOTIONALl OVERALL: STAFF ¢ Staff Rating
w 1 3 4 5 ] 12 3 4 5 ] 12 3 4 7] 1 2 3 4 S B
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A B AB =
HEEE Seck Social Suppart |
40) 37 3 Undertake Social Action |
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B0 28] 32 Seek Spiritual Support
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6] 55 1 Seek Social Support
48| 65]-17 Wark at Solving Problem i
B 74| 2 Hard Wark
B0 62 -2 . ) Turn to Friends 1]
Productive Ci
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B5| 60| & Focus on Positive
L2 5 Relax
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BO| 50| 10 Wishful Thinking i
48| 36| 12 Mot Cope [inmmim
28] 349]-11 Non-Productive Coping | Tension Reduction | |
55| 41( 14 Ignare the problern I 1
35 40| & BEllame Salf | |
45| 56[ -1 Keep the problem to self |
T 1
& Control based on mean scares of members of the cohart -40 -30 -20 -10 10 20 30 40

Carmel completed the course with some difficulty as she lacked confidence on the

farm and in the workshops.
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Staff and Hilton: Estimates of Coping and Coping Profile

FARM l ACADEMIC l SOCIAL/EMOTIONAL OVERALL: STAFF ¢ Staff Rating
w 1 2 3 4 a2 w 1 2 3 4 5 w 1 2 3 4 9 v 1 2 3 4 £l
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Coping Profile: Hilton v Students who Completed the Course (N = 15) %
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400 41 1 Ignare the problem

45[ 40) 5 Blarne Self

g0[ 56| 24 Keep the problem to self

Control based on mean scores of members of the cohort -0 300 200 -0
cormpleting the Course

Difterence

Hilton found that boarding for two terms helped him deal with family difficulties that
disturbed him greatly.
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Staff and Kath: Estimates of Coping and Coping Profile

FARM l ACADENIIC SOCIALJ’EMOTI[NAL OVERALL: STAFF l Staff Rating
w 1 2 3 4 El w 1 2 3 4 5 n 1 2 3 4 B w 1 2 3 4 El
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EIERD Productive Coping Esiong
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A2| 39 13 Non-Productive Coping | Tension Reduction [
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T T
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R -
a

Kath completed the course despite admitting that she found it very difficult to return

to school after every holiday.
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Staff and Sara: Estimates of Coping and Coping Profile

FARM ACADEMIC¢ SOCIALJEMOIIONRL OVERALL: STAFF ¢ Staff Rating
5 e Y s Y s [ A -
I 1 2 3 4 5 |d¢ 12 3 4 &5 |b 1 2 3 a 5 |b& 1 2 3 4 5 C
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& & ¢ completing the Course
o &
a

Sara completed the course with some difficulty.
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Staff and Simon: Estimates of Coping and Coping Profile

FARM & ACADEMIC ¢ SOCIALIEMOTIOITL OVERALL: STAFF l Staff Rating
W 4 El w 1 2 3 4 El w 1 2 3 v 1 2 3 4 5 B
Mot Indifferent el Mt Ineifferent el Mot Inditferent el Mot Inditferent wiel
A =8==4 Exc
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T
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5 3 &
[=]

Simon was required to manage his own financial affairs and was very independent.
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Staff and Lindsay: Estimates of Coping and Coping Profile

FARM i ACADEMIC L SOCIALJ‘EMOTI(INAL OVERALL: STAFF ¢ Staff Rating
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§ T B completing the Course
= g

Lindsay was not very sure of himself or his future as a recent family break up

resulted in his moving from Perth to a farm.
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Staff and Harry Estimates of Coping and Coping Profile
FARM L ACADEMI: SOCIALIEMOIIONAL OVERALL: STAFF L Staff Rating
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2 E g cornpleting the Course
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Harry left the course to take up an apprenticeship.
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Staff and Ursula: Estimates of Coping and Coping Profile

‘fear 12: Did not return
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52) 55 3 Seek Social Support IIII
48| 37 8 Undertake Social Action
3% 28] 7 Reference to Others |- 00 il Suspor
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[=1

Ursula was one of the group that had problems with the discipline required of

residential students.
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Staff and Flo: Estimates of Coping and Coping Profile
FARM i ncnnEerl SOCIAL/EMOTIOHAL OVERALL: smFI Staff Rating
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Flo was one of the group that had problems with the discipline required of residential

students.
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Staff

Anne

Anne

Staff and Anne: Estimates of Coping and Coping Profile
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Anne was one of the group that had problems with the discipline required of

residential students.
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Staff and Helen: Estimates of Coping and Coping Profile
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Helen was one of the group that had problems with the discipline required of

residential students.
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Peggy Staff

Peggy

Staff and Peggy: Estimates of Coping and Coping Profile
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Peggy’s parents did not allow her to return to Year 12.
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Staff and Chad: Estimates of Coping and Coping Profile
FARM ACA[IEITC sochEMOTlourL OVERALL: STAFF Staff Rating
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Chad’s inability to improve his attitude towards the academic staff and his classroom

behaviour resulted in his not being admitted to Year 12.
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Staff and John: Estimates of Coping and Coping Profile
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In spite of repeated counselling, John was unable or unwilling to take the academic

side of the program seriously and, as a consequence, was not admitted to Year 12.
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APPENDIX E

GRAPHICAL REPRESENTATIONS OF STUDENT
PREFERENCES AND PERCEPTIONS OF PERFORMANCE
OVER THE RANGE OF YEAR 10 SUBJECTS
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H % o 0 20 30 40 50 &0 0 s0 an 100
Didkestat | O | O
Z Females Likedlesst | 1 | 10
E Did lesst well st | 2 | 20
. h=14 Likedmost [ 6 | 43 g
B Didhestat | 5 | 36
_ Males Liked least | 0 i}
é Dicl least well st | O 0
2 [n=24 Liked most | 12 | 50
o Didbestat | 5 | 21 g
Total Liked lzast | 1 4
Did least well st | 2 g
H % o 0 20 30 40 50 &0 0 s0 an 100
— MN=18 Lkedmost | 1 | 13 %
E Didhestat | 2 | 25
% Females Lkedlesst | 2 | 25
=} Did lesst well st | 1 | 13
% M=13 Likedmost | 0 | 0
= Didhestst | 0 | 0O
o Males Likedlesst | 5 | 38
3 Did lesst well st | 5 | 35
E M= 21 Ukedmost | 1 | & E
o Didbestat | 2 | 10
- Tuotal Liked least | 7 | 33
Didd lesst well st | 6 | 29
H % o 0 20 30 40 50 &0 0 s0 g 100
o M=10 Lked most | 2 | 20 ;
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i} Females Likedlesst | 2 | 20
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S M= 11 Liked most [ 2 [ 15 ||
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= Did lesst well st | 3 | 27
o M= 21 Lkedmost | 4 | 19 F
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Did lesst well st | 5 | 24
H % o 0 20 30 40 50 &0 0 s0 an 100
M=49 Liked most | 1 | 11 ' '
Didbestat | 3 | 33
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& M=11 Likedmost | 0 | 0
2 Didbestat | 1 | 9 b
= Males Lkedleast | 3 | 27
E Did least well at | 3 | 27
o M= 20 Likedmost | 1 | & E
T Dichestat | 4 | 20
Tuotal Likedleast | 5 | 25
Did lesst well st | 4 | 20

Data Source: Survey 1 Questions 10, 11, 12, 13, 14.
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Data Source: Survey 1 Questions 10, 11, 12, 13, 14.
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Data Source: Survey 1 Questions 10, 11, 12, 13, 14.
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Data Source: Survey 1 Questions 10, 11, 12, 13, 14.
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