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He acknowledged that lower-end Catholic and independent schools had larger class sizes and "far more 

humble" facilities than many public schools.  

This had not stopped families switching to non-government schools. "There is at least a public 

perception by some that Catholic and independent schools are better," he said. 

The drift was partly being driven by the public education lobby whingeing about a lack of funding and 

constant reports of unhappy, underpaid teachers, he said.  

The chairwoman of the NSW Public Education Council, Lyndsay Connors, said Dr Nelson was trying 

to "bully into silence" parents and teachers who were fighting for better public school funding. 

"This framework should not be allowed to distract attention from the fact that the Commonwealth has 

progressively starved public universities and largely ignored public schools," she said. 

This story was found at: http://www.smh.com.au/articles/2003/11/13/1068674317944.html  
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students  

Parental choice in schooling will improve education  
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A systematic comparison of the academic results of state and non-government 
schools has been a long time coming. Last week, the Australian Council of 
Educational Research (ACER) released a report confirming what many have 
suspected but have not been able to prove.  

After taking into account differences in family circumstances and the attitudes of 
students, non-government school students achieved significantly better academic 
results than state school students. That is, non-government schools, particularly 
independent schools, do something for their students that goes above and beyond 
any advantage conferred by parents’ income, occupation and education.  

The first possibility that springs to mind is that the better average results in non-
government schools can be explained by their much higher level of expenditure. We 
can compare the average expenditure per student in the different school sectors 
with their average results to see if this explanation holds up.  

The simple answer is it doesn’t. The average Equivalent National Tertiary Entrance 
Ranks in independent schools, Catholic schools and state schools were 78.2, 72.8 
and 66.7, respectively. Average per student expenditures in 1998 were $8112, 
$5330 and $6425, respectively. The state school figure does not include payroll tax, 
long-service leave or the user cost of capital, so underestimates the true value by an 
estimated $1500, the addition of which makes expenditure differences almost 
disappear. This is consistent with the findings of sophisticated studies all over the 
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QUESTIONNAIRE: 

 

General Data:  please fill in the spaces or tick the appropriate boxes. 

 

Age group: less than 40  

 40 - 49  

 50+  

 

Sex: Male  

 Female  
 

Your country of birth:  ______________________________________________ 
 

Your children’s country of birth: ______________________________________ 
 

Parish or faith community to which you belong: 

 1.  Catholic Parish  
2. Other Christian community  

3. Non-Christian religion  

4. No religion  

If you answered 1, 2, or  3, please name the parish or community: 
 

_____________________________________________________________________________________________________ 

 

Children currently enrolled in Kolbe: Year 8   

 Year 9   

 Year 10    

 Year 11    

 Year 12    
 

Relationship to children at Kolbe: Father  

 Mother  

 Step-father  

 Step-mother  

 Guardian  

 Friend  

 Other person – please specify 

_____________ 

 

Final year of your own schooling completed in 19___ 

 

Year level at which you finished school:  _________________________________ 

 

Level of tertiary study completed:  _______________________________________ 
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Parents’ choice of Kolbe Catholic College: 

 

Circle the letter for each statement that reflects your opinion on why 

you chose Kolbe Catholic College for your son or daughter’s 

secondary schooling: 
 

A.  Not important     B.  Little importance      C.  Important      D.  Very important 

E.  Most important 

 

1. The discipline is very good 

 

A     B C D E 

2. The uniform is attractive and good value 

 

A B C D E 

3. The college is the closest secondary school 

 

A B C D E 

4. The supportive way in which the college cares for 

 my son or daughter 

 

A B C D E 

5. The way in which the college develops the Christian  

faith 

 

A B C D E 

6. The attitude of the college in supporting the students’ 

 right to learn 

 

A B C D E 

7. The advantage that the students have in gaining  

employment 

 

A B C D E 

8. The moral values that are taught by the school 

 

A B C D E 

9. The sound curriculum offered by the college 

 

A B C D E 

10. The specific programs that the school runs  

e.g. music, sport, cultural events 

 

A B C D E 

11. The prestige of the college 

 

A B C D E 

12. The quality of the teaching staff 

 

A B C D E 

13. The religious education program that is  

based soundly on Gospel teachings 

 

A B C D E 

14. The way in which the college educates the  

students about drugs 

 

A B C D E 

15. The status of the college in the Rockingham area 

 

A B C D E 

16. Other local secondary schools do not offer what  

the Kolbe community does 

 

A B C D E 
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Parents’ expectations of Kolbe Catholic College: 

 

Circle the letter for each statement that reflects what you expect your 

son or daugher to take with them when they leave Kolbe Catholic 

College. 
 

A.  Not important     B.  Little importance      C.  Important      D.  Very important 

E.   Most important 

 

When my son or daughter leaves Kolbe College I expect them to have….. 

 

1. A good sense of personal discipline 

 

A     B C D E 

2. A good preparation for their future career 

 

A B C D E 

3. An understanding of Christian values to help them  

develop into adults 

 

A B C D E 

4. A level of personal discipline and independence 

 

A B C D E 

5. Good preparation for University study 

 

A B C D E 

6. Good preparation for study at TAFE 

 

A B C D E 

7. Good preparation for seeking work 

 

A B C D E 

8. Respect for people of all races and religions 

 

A B C D E 

9. An appreciation of what it means to be a good 

citizen 

 

A B C D E 

10. A desire to live according to Christian values 

 

A B C D E 

11. An understanding that education is a life long need 

 

A B C D E 

12. A sense of social justice in regard to the poor and  

oppressed 

 

A B C D E 
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INTERVIEW GUIDE 
 

 

 Initial idea – good education – what is it? 

 Diachronic approach  – family history of education 

 Relate your experience of education 

 Your spouse’s experience 

 Wider family’s response 

 Your children’s education – tell the story 

 Current experience – story of enrolment, starting out, academic 

emphasis, experience of RE, peer group experience, extracurricular 

activities,  boarding experience, year 12 ball, exam time,  

 Has this experience given a pleasing result?  Any negatives in the 

experience? 

 On a scale of 1 to 10, (10 being best) how would you rate your 

overall experience of involvement with Catholic secondary 

education? (Can you tell me why?)  Single quantitative question 

(Weiss, 1994, p.50) – can help anchor a qualitative discussion. 

 Move to the future – personal/family investment – original dreams, 

new visions, real affect of education on family; relationship with 

Church 

If the interview takes an unexpected direction the guide should be dropped entirely 

(1994, p.51) 

 

TRIGGER QUESTIONS: 

 
And how did you feel about that…. 

Tell me the story of your education… 

Tell me the story of your children’s education…. 

What was your child’s response to that…. 

Can you tell me more about that aspect…. 

Let’s go back to something that you said earlier….. 

Tell me the story behind that….. 

So when you say…. Can you tell me what you 

mean….. 

What other aspects of school life can you tell me 

about….. 

What do you think is important to you about your 

child’s education… 

Why do you say that? 

OK.  Now there’s another issue I wanted to ask you 

about.  It is…(managing transitions, Weiss,1994, p. 81) 

Could you explain that again, I don’t think I quite got 

it. 
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Age group: less than 40  

 40 - 49  

 50+  

 

Sex: Male  

 Female  
 

Your country of birth:  ______________________________________________ 
 

Your partner’s country of birth:  ______________________________________ 
 

Your children’s country of birth: ______________________________________ 
 

Parish or faith community to which you belong: 

 1.  Catholic Parish  
5. Other Christian community  

6. Non-Christian religion  

7. No religion  

If you answered 1, 2, or  3, please name the parish or community: 
 

_____________________________________________________________________________________________________ 

 

Year level at which you finished school:  _________________________________ 

 

Post secondary school education:  _______________________________________ 

 

_____________________________________________________________________ 

 

Did you attend Catholic schools?    Primary Yes/No 

  Secondary Yes/No 

 

Schools attended by your children: 

 Primary Secondary Younger than 

 Catholic Gov Ind. Catholic Gov  Ind  school age 

1
st
 child        

2
nd

 child        

3
rd

 child        

4
th

 child        

5
th

 child        

 

Number of children currently in Catholic schools:  _______________________ 

  

PARTICIPANT  

PROFILE 
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FAMILY DESCRIPTION 

 
To assist the descriptive narrative, each participant has been given a pseudonym and 

the table below describes each family’s experience in choosing education for their 

children.  All information is directly sourced from the data. 

Participant Pseudonym Family 

Origin 

Family Description 

P1a Caroline Australian Professional couple with 3 

children, one daughter and 

two sons. Eldest son 

artistically gifted and daughter 

gifted intellectually but 

emotionally vulnerable.  

P1 Michelle Australian Highly intelligent and 

professionally advanced from 

blue collar background.  

Married to David.  Lived 

overseas with first husband 

until his death.  Two sons, one 

with a disability, eldest gifted 

in languages. 

P2 David Australian High level professional 

married to Michelle.  One son 

together.  Had his secondary 

schooling in an intellectually 

elite school. 

P3 Julie  Australian Catholic family with five 

children.  Husband, John, a 

teacher in a Catholic school. 

P4 Albert Non Australian Migrated from racially 

insecure country to Australia 

after birth of first child.  Four 

children educated in Catholic 

schools. 

P5 Geraldine Non Australian Migrated with deceased 

husband to Australian to 

ensure the tertiary education 

of their two children. 

P6 Belinda Australian Catholic mother of four 

married to non-Catholic.  

Began in government primary 

schools but moved to Catholic 

schools when possible. 

P7 Garry Non Australian Country teacher with two 

daughters.  Migrated to 

Australia before marrying an 

Australian. 
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P8 Mary 

 

Australian Country professional with 

seven children.  Pursued 

different schooling choices 

with all children according to 

their need.  Mary and husband 

Gerard, lived overseas for five 

years and began with home 

schooling. 

P9 Jenny Non Australian Country mother of three 

children.  Not Catholic or 

religiously connected but 

children in Catholic school 

because of husband’s choice.  

Second son suffers diabetes 1. 

P10a P10b Beth & Tom 

(interviewed 

together) 

Australian Farming family with four 

children and struggling 

financially.  Beth began the 

interview but Tom joined once 

his suspicions were eradicated. 

P11 Samantha 

 

Australian Wife of highly mobile 

professional husband, Greg.  

Moving constantly within 

Australia a continuing 

problem. 

P12 George Australian An intelligent father interested 

in life long learning, at the 

time of interview he was 

studying at university full time 

now that all of his three 

children have left school. 

P13 Sally Australian School teacher with strong 

Catholic commitment and 

highly energised in sourcing 

information about educational 

choice. 

P14 Rachel 

 

Non Australian Mother of a family living in 

Australia due to her husband 

Damien’s current 

employment.  Three children, 

one of whom she is 

encouraging to be a priest.  

Involved in PREP*.  

P15 Tracey Australian Remote farming family.  

Three families being 

supported by the farm, four 

children, two who having 

minor learning difficulties. 

P15b Betty Australian Aunt of Tracey.  About to 

retire from country living to 

coastal living having worked 

very hard in PREP* program 
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and support of families in 

remote farming area. 

P16 Tricia Australian Converted to Catholicism in 

early 20s.  Married first 

generation son of post war 

migrant people.  Very 

supportive of her children in 

their schooling and PREP*. 

P17 Anne Australian Mother of six who has 

resigned her professional life 

to concentrate on home 

schooling her last two children 

and running the family 

business from home. 

P18a & P18b Maura & Pat 

(interviewed 

together) 

Non Australian Migrated to Australia to 

distance themselves from 

effects of intense cultural 

immersion.  Moved to WA 

from NSW to educate their 

second son in Montessori type 

school.  Religious education 

through PREP*. 

P19 Simone Australian Country divorced mother with 

one daughter.  Involved in 

PREP* program. 

P20 Eileen Australian Withdrew her four children 

from a Catholic school after 

one was permanently injured 

due to a classroom accident.  

Involved in PREP*. 

P21 Douglas Non Australian Moved to Australia to educate 

his son in a Catholic school.  

His goal is tertiary education. 

P22 Nicole 

 

Australian Blended family of four 

children.  Older two from 

Graham’s previous marriage.  

Originally from the country.  

Moved to the city specifically 

for educational opportunity. 

Her own elder son needed a 

single sex school with strong 

sporting characteristics, 

pastoral care and networking. 

P23 Linda Australian Single divorcee with two 

boys.  Father of the boys an 

elite athlete with second son 

showing similar capacity. 

P24 Suzanne Australian Wealthy family with three 

children.  She has chosen to 

stay at home to care for the 

children and is very 
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committed to their education. 

P25 Jane Non Australian Migrated to Australia before 

marrying and having two 

boys.  Chose government 

primary schooling so that she 

could work part time and be 

with her boys.  Will need to 

work full time to support their 

Catholic secondary schooling. 

P26 Francesca Non Australian Migrated to Australia to 

educate their two boys to 

tertiary level.  Part of a 

cultural group in adopted 

country who all have the same 

cultural origin.  Not at 

Catholic schools and 

completing religious education 

through PREP*. 

P27 Diane Australian Moved from interstate with 

husband who works across 

Australia and travels a 

substantial amount.  They 

have two girls and found it 

difficult to get Catholic 

primary schooling in WA. 

P28 Clarissa Non Australian Mother of four boys, 

religiously committed but 

struggling with husband and 

two older boys who no longer 

practise their faith.  

Committed to religious 

education through PREP* and 

wants youngest boy to have a 

Catholic education. 

P29 Donna Australian Mother of one daughter who is 

involved in PREP* program.  

The mother has intellectual 

limitations. 

P30 Teresa 

 

Australian With husband, Peter, family of 

country origin with two boys.  

Both boys are involved in the 

PREP* and attend government 

primary schools.  Father not a 

Catholic.  Enrolled in Non 

Catholic denominational 

school for high school due to 

grandfather’s legacy. 

P31 Barbara Non Australian Family living in Australian 

due to her husband’s 

employment.  Not happy with  

academic level of Catholic 
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primary school so moved her 

children to government 

primary school and is involved 

in PREP*. 

P32 Rebecca 

 

Australian Family with seven children 

living in WA temporarily due 

to husband, Terry’s 

employment.  Deeply 

connected to Catholicism and 

highly engaged in their 

children’s educational choices. 

P33 Peter Australian Not a family participant but an 

academic and historian who 

was able to provide details of 

the Catholic church in WA 

through his personal 

experience and pastoral 

expertise. 

P34 Rosa Non Australian Couple with three children 

who have moved to WA for 

employment purposes.   Both 

had Catholic education in their 

country of origin but while 

keeping that option open for 

their children, they chose 

denominational schooling. 

P35 Russell Australian Father of two with his eldest 

suffering ADHD. Required to 

move to a different school due 

to problems encountered with 

medication. 

 

*PREP = Parish Religious Education Program. 
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The Story Line (25 Feb. 03) 

[NOTE: This is the story line as at the date above.  It was further developed before the 

completion of the thesis in 2006] 

 

 

(Strauss & Corbin 1990, p.119)  The story line is the conceptualisation of a 

descriptive story about the central phenomenon of the study. 

 

The basic social concern of each family is to optimise their family potential by 

matching their desires and expectations, and what education can contribute to the end 

result. 

 

The causal condition of this concern is termed Rumbling:  the family recognises that 

education is compulsory in WA, rearing children is a high level responsibility and 

they want the best for the children.  Since there is a variety of choices available, a 

decision has to be made and there will probably be no perfect answer. 

 

The Rumbling occurs within the context of Limits and Needs.  The family is aware 

that there are limited resources; economic, social and personal.  They are aware that 

each child has specific needs, some of which have to override other family needs.  

They are also acutely aware of their own educational history.  Intertwined with the 

limits and needs is an awareness of family imperatives and a desire to preserve their 

own family identity. 

 

The consequences of such concern for the family is placed on a continuum.  At one 

end there is harmony where the family have made a perfect match and there are no 

further issues.  At the other end the family experiences disquiet.  A match has to be 

made so that the family remains in harmony.  Anxiety over the choices available and 

the fear of error and world influences on the children are dimensionalised between a 

great deal of disquiet in some families, and little in others. 

 

To process towards family harmony and the best possible match, the family use a 

basic social process named Realising Family Potential.  Each family enters into this 

process because it is an imperfect world.  Some will only need to engage in the 

process to a minimal degree while other families will engage to a very high level 

bringing to bear all of their resources. 

 

In the first phase the family refine their imperatives.  While this is the first stage of 

the process, it is also an aspect of the decision that the family returns to time and 

again when there are challenges to what they desire.  The more challenges to their 

decision, the more the imperatives are refined to the highest order.  Family members 

respond to their own personal history as a context for this refinement and also 

continue to assess the specific needs of the child/children concerned. 

 

The second phase of the process is framing their options.  Having explicated their 

imperatives at this point, in the context of their own history, values and specific 

challenges to their parenting, there is now a set of schooling options that are available.  

An intervening condition will be the availability of what they require and the 

resources that are available.  Another facet of this particular category is the degree in 

which the parents have engaged in sourcing information to have the greatest number 

of options available, and the degree to which they have ensured that opportunities are 
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available e.g. enrolment at birth in special schools or moving into a particular 

neighbourhood to be near the desired school. 

 

The third phase involves the parents, and possibly the children, in the balancing of the 

options.  At this stage the imperatives can once again be re-engaged and refined.  If 

the challenges are sufficient in magnitude, then the family will have to let go some of 

their previously important ideas and values and compromise to ensure that the options 

are maximised.  At the end of this phase the family singularise their result.  One 

property of this category is the way in which that final decision is made. It can rely on 

what seems at first to be trivial features of the school involved, and then in some 

instances, a major difference brings a particular school to the forefront of all the 

possible options. 

 

Phase four is the management of the result.  There are two subcategories; 

maintaining the choice, or changing the choice where the previous phases are 

revisited and either a new school is chosen or the family engages in home schooling. 

 

 

 


